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Teaching the Program

How the Grade 6 Program Is Organized
In the Being a Writer program at grade 6, there are nine units, each varying in length from one to 
six weeks. Each week has five days of instruction.

uNITS 1  aND 2

We intend for these units to be taught in order at the beginning of the year. Unit 1 builds the 
classroom writing community while inspiring the students to tap into their intrinsic motivation to 
write by drafting many pieces in a variety of genres. Unit 2 introduces them to the writing process 
as each student selects a draft to revise, proofread, and publish. During these first two units, the 
students learn the processes, procedures, cooperative structures, and social skills they need to 
successfully participate in the writing community throughout the year.

gENrE uNITS

The genre units focus on personal and fictional narrative, expository (informative) nonfiction, 
functional (explanatory) nonfiction, argumentative writing, and poetry. They may be taught in 
any order, although we recommend that you teach the expository nonfiction and argumentative 
writing units later in the year. Each genre unit begins with an immersion period in which the 
students hear and read many examples of the genre. During this time, the students try their hand 
at writing drafts in that genre. Midway through most genre units, each student selects one draft to 
develop, revise, proofread, and publish for the classroom library.

uNIT 9

Unit 9, the last unit, is taught at the end of the year to help the students reflect on their growth as 
writers and as members of the classroom writing community.

OvErvIEW Of INSTruCTION

The Being a Writer program comprises 30 weeks of instruction, which allows time for you to:

 • Extend or finish units that take longer than expected

 • Provide free writing time so students can practice what they have learned
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 • Confer with students in a way that is more general than is suggested in the units (see 
“Teacher Conferences” on page xxxix)

 • Teach Writing About Reading activities, Extensions, and/or Technology Mini-lessons 
(see “Extending the Instruction” on page xx)

 • Teach units from the Writing Performance Task Preparation Guide

 • Teach writing content not introduced in the Being a Writer program

As you plan the instruction for the year, you might want to build in additional time for these 
activities. (For example, after the argumentative writing unit, you might set aside time to 
teach the argumentative writing unit in the Writing Performance Task Preparation Guide.)

sample Calendar for Grade 6

Unit Title Length Focus

FA
LL

1 The Writing 
Community 3 weeks

Build a caring community and get to know one another

Get ideas for writing from read-alouds

Draft many pieces in a variety of genres

2 The Writing 
Process 2 weeks

Select a draft to develop and publish

Revise drafts

Proofread for spelling and conventions

Write final versions and publish

Genre Personal 
Narrative 4 weeks

Write about significant personal experiences that resulted in learning  
or change

Use sensory and descriptive details

Cultivate the writer’s individual voice

Explore strong, engaging openings and endings that draw a story’s events 
to a close

Explore ways to organize or structure a personal narrative

Identify and correct commonly misused words

(continues)
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sample Calendar for Grade 6

Unit Title Length Focus

W
In

T
ER

Genre Fiction 5 weeks

Develop interesting, suspenseful plots that make sense

Build and resolve conflict in plots

Use descriptive details to convey character and setting

Use dialogue to tell a story and develop character

Use transitional words and phrases

Explore verb tenses and first- and third-person points of view and apply 
them consistently

Recognize and correct pronouns with unclear antecedents

nARRATIVE WRITInG UnIT FRoM THE  
Writing Performance task PreParation guide  (1 WEEk)

Genre Expository 
Nonfiction* 6 weeks

With partners, research and write about nonfiction topics of interest

Evaluate the credibility of sources and take research notes

Organize information by subtopics and write about findings in orders that 
make sense

Employ facts, examples, precise language, and quotations in their reports

Use transitional words and phrases

Write introductions that clearly state their topics and conclusions that 
follow from the information presented

Establish and maintain a formal writing style

Explore text features to include in reports (e.g., labeled diagrams, graphs, 
charts, bibliographies)

Cite sources correctly in a bibliography

InFoRMATIVE/EXPLAnAToRY WRITInG UnIT FRoM THE  
Writing Performance task PreParation guide  (1 WEEk)

(continued)

(continues)

* Expository Nonfiction in Being a Writer corresponds to Informative Writing in the CCSS. Functional Writing 
corresponds to Explanatory Writing in the standards.
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sample Calendar for Grade 6

Unit Title Length Focus

sP
R

In
G

Genre Functional 
Writing*

2 weeks

Write “how-to” booklets on topics of interest

Explore audience, purpose, sequence, accuracy, completeness, and clarity 
in directions

Use transitional words and phrases

Explore ways to organize information in functional writing

Explore features of functional writing (e.g., introductions, materials lists, 
labeled diagrams, tips)

Proofread for spelling, punctuation, and grammar

Genre Argumentative 
Writing 5 weeks

Identify audience and purpose for argumentative writing

With partners, research nonfiction topics that are debatable

Evaluate the credibility of sources and take research notes

Generate claims and select claims to write argumentative essays about

Support claims with reasons and research-based evidence

Address counterclaims

Establish and maintain a formal style

Cite sources correctly in a bibliography

Recognize and correct run-on sentences and sentence fragments

ARGUMEnTATIVE WRITInG UnIT FRoM THE  
Writing Performance task PreParation guide  (1 WEEk)

Genre Poetry 2 weeks

Explore imagery, figurative language, onomatopoeia, repetition,  
and form in poetry

Tap into creativity

Explore how poets can break punctuation and capitalization rules 
intentionally

9
Revisiting 

the Writing 
Community

1 week
Reflect on growth as writers and as community members

Plan summer writing

* Expository Nonfiction in Being a Writer corresponds to Informative Writing in the CCSS. Functional Writing 
corresponds to Explanatory Writing in the standards.

(continued)
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Planning and Teaching the Lessons
We offer the following considerations to help you plan and teach the Being a Writer lessons.

uNIT aND WEEK OvErvIEWS

To prepare to teach a unit, begin by reading the unit’s introductory pages. The Resources 
list specifies the physical materials and the supplemental activities for the entire unit, while 
the Online Resources list indicates all of the materials that are available digitally on the CCC 
Learning Hub (ccclearninghub.org). The unit’s opening page and the Overview table acquaint 
you with the goals and general outline of the unit; in genre units, the Development Across 
the Grades table shows you how instruction within that genre builds across grades.
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Online Resources
Visit the CCC Learning Hub (ccclearninghub.org) to find your online resources for this unit.

Whiteboard Activities
 • WA1–WA16

Assessment Forms
 • “Class Assessment Record” sheets (CA1–CA6)

 • “Conference Notes” record sheet (CN1)

 • “Beginning-of-year Writing Sample Record” 
sheet (WS1)

Reproducibles
 • Unit 1 family letter (BLM1)

 • “Milk” (BLM2)

 • “Two Passages About Lizards” (BLM3)

Professional Development Media
 • “Building a Community of Writers” (AV1)

 • “Predictable Structure of the Writing 
Lessons” (AV3)

 • “Setting Up Procedures for the Year” (AV5)

 • “Setting Up Writing Conferences” (AV7)

 • “Cooperative Structures Overview” (AV9)

 • “Using ‘Turn to Your Partner’ ” (AV11)

 • “Using ‘�ink, Pair, Share’  ” (AV13)

 • “Turning and Looking at the Speaker” (AV16)

 • “Introducing Vocabulary During a Read-
aloud” (AV30)

 • “Planning a Lesson” (AV33)

 • “Using CCC’s Whiteboard Activities” 
tutorial (AV73)

 • “Using the CCC ClassView App” tutorial (AV80)

Read-alouds
 • Goldilocks and Just One Bear

 • “�e Elves in the Shelves”

 • “About Joan Aiken”

 • Probuditi!

 • Sideways Stories from Wayside School

 • “About Louis Sachar”

 • “Milk,” “Journey,” and “Mosquito”

 • Sneed B. Collard III’s Most Fun Book Ever About Lizards

 • Mysterious Disappearances

 • Birmingham 1963: How a Photograph Rallied Civil  
Rights Support

Writing About Reading Activities
 • “Analyze a Story by Barry Yourgrau”

 • “Write a Book Recommendation for a Read-aloud Text”

Technology Extensions
 • “Listen to Audiobook Versions of Stories”

 • “Watch or Read an Interview with Carolyn Maull 
McKinstry”

Unit 1

R E S O U R C E S  (continued)

 The Writing Community • Unit 1 5

Extensions
 • “Read a Variety of Genres Aloud”

 • “Collect Family Stories”

 • “Read More from Sideways Stories from Wayside School”

 • “Discuss the Organizational Structure of Sideways 
Stories from Wayside School”

 • “Compare Two Passages About Lizards and Discuss 
Informal vs. Formal Style”

 • “Explore and Write About the Photography of  
Charles Moore”

 • “Explore and Discuss the Organizational Structure of 
Birmingham 1963”

 • “Discuss the Students’ Writing Goals and Interests”

Assessment Resource Book
 • Unit 1 assessments

Student Writing Handbook
 • “Intriguing First Lines by Young Writers”
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Unit 1

Day 1 Day 2 Day 3 Day 4 Day 5

Week 

1
Getting Ideas for 
Writing:
Goldilocks and Just One 
Bear
Focus:
 •Retelling fairy tales

Getting Ideas for 
Writing:
“The Elves in the Shelves”
Focus:
 • Fantasy stories

Learning About an 
Author:
“About Joan Aiken”
Focus:
 • Joan Aiken

Exploring a Prewriting 
Technique
Focus:
 •Starting with a “Two 
True, One False” 
statement

Getting Ideas for 
Writing:
Probuditi!
Focus:
 •Generating ideas for 
fantasy machines

Week 

2
Getting Ideas from Our 
Own Lives:
Sideways Stories from 
Wayside School
Quick-write:
 • Ideas inspired by  
real life

Learning About an 
Author and Getting 
Ideas for Writing:
“About Louis Sachar” and 
Sideways Stories from 
Wayside School
Focus:
 • Louis Sachar

Getting Ideas for 
Writing:
“Milk” and “Journey”
Quick-write:
 •Stretching the 
imagination

Getting Ideas for 
Writing:
“Mosquito”
Quick-write:
 •Stretching the 
imagination

Getting Ideas and Pair 
Conferring
Quick-write:
 •Writing from an 
intriguing first line

Week 

3
Exploring a Prewriting 
Technique and Pair 
Conferring
Quick-write:
 •Starting with a sentence 
from another piece

Getting Ideas from 
Nonfiction:
Sneed B. Collard III’s 
Most Fun Book Ever 
About Lizards
Quick-write:
 •Generating nonfiction 
topics about animals

Getting Ideas from 
Nonfiction:
Mysterious 
Disappearances
Quick-write:
 •Unsolved mysteries and 
other nonfiction topics

Getting Ideas from 
Nonfiction:
Birmingham 1963
Quick-write:
 • Important moments or 
events from history

Exploring a Prewriting 
Technique and Pair 
Conferring
Quick-write:
 •Making lists

Prepare for each week by reading that week’s Overview, including the list of read-aloud texts, 
the online resources, and the writing and social development focuses. The Do Ahead section 
alerts you to special requirements for the week and any preparations you should make ahead 
of time. Preview the lessons and note how the instruction supports the week’s writing and 
social focuses from lesson to lesson. The Teacher as Writer section featured each week helps 
you cultivate your own skill and voice as a writer. (For more information, see “Teacher as 
Writer” on page liv.)
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Week 1

Goldilocks and 
Just One Bear
by Leigh Hodgkinson
Many years after 
Goldilocks’s visit to 
the home of the three 
bears, Goldilocks and 
Baby Bear meet again.

Short
Story

“The Elves in the 
Shelves”
by Joan Aiken
(see page 31)
Storybook characters 
leap from their pages in 
this magical story.

Article
“About Joan 
Aiken”
(see page 37)
Joan Aiken tells of 
some of her early 
influences as a writer.

Probuditi!
by Chris Van Allsburg
Inspired by a magic 
act, two boys build a 
hypnosis machine and 
try it out on Trudy, the 
younger sister of one of 
the boys.

Online Resources
Visit the CCC Learning Hub (ccclearninghub.org) to find your online resources for this week.

Whiteboard Activities
 • WA1–WA4

Assessment Forms
 • “Class Assessment Record” sheets (CA1–CA2)

Professional Development Media
 • “Building a Community of Writers” (AV1)

 • “Setting Up Procedures for the Year” (AV5)

 • “Cooperative Structures Overview” (AV9)

 • “Using ‘Turn to Your Partner’ ” (AV11)

 • “Using ‘�ink, Pair, Share’  ” (AV13)

 • “Introducing Vocabulary During a Read-
aloud” (AV30)

 • “Using CCC’s Whiteboard Activities” 
tutorial (AV73)

 • “Using the CCC ClassView App” tutorial (AV80)
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Writing Focus
 • Students hear and discuss good writing.
 • Students generate ideas for writing.
 • Students write freely about things that interest them.
 • Students learn about a professional author’s writing practice.

Social Development Focus
 • Teacher and students build the writing community.
 • Students learn procedures for Writing Time, “Turn to Your Partner,” 
and “�ink, Pair, Share.”
 • Students listen respectfully to the thinking of others and share  
their own.
 • Students work in a responsible way.
 • Students express interest in and appreciation for one another’s 
writing.

DO AHEAD
 Plan a space in the classroom, such as a rug area, for the class to 
gather for read-alouds. �e students should sit facing you, close 
enough to see the books you will share with them. If a rug area is not 
available, plan how the students will arrange their chairs so they can 
sit facing you.

 Collect enough lined writing notebooks and pads of small (1½" × 2") 
self-stick notes so that every student in the class will have one of 
each. See “Student Books, Notebooks, and Folders” on page xvii.

 Consider reading this unit’s read-aloud selections with your 
English Language Learners before you read them to the whole 
class. Stop during the reading to discuss vocabulary and to check 
for understanding. Or, when possible, do a picture walk and 
have partners who speak the same primary language talk to each 
other in that language about what they see in the illustrations or 
photographs.

TEACHER AS WRITER

“I write to find out what I’m 
thinking about.”

— Edward Albee

Being a writer yourself can help 
you in teaching your students 
to write. In Teacher as Writer, 
we o�er weekly prompts to help 
you in your own development 
as a writer, as well as instructive 
quotes by well-known writers. 
We encourage you to start a 
writing notebook, to write in it at 
least several times a week, and 
to share your writing regularly 
with colleagues who write. (See 
“Building the Adult Writing 
Community at Your School” on 
page liv for ideas about creating 
a writers’ group at your school.)

In your notebook this week, 
describe yourself as a writer. 
Consider:
 • What was writing like for you 
in school?
 • What is it like for you now?
 • How do you hope to develop as 
a writer?

(continues)
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DO AHEAD (continued)

 Prior to Day 2, decide how you will randomly assign partners to 
work together during Units 1 and 2. For suggestions about assigning 
partners, see “Random Pairing” on page xxix and 
“Considerations for Pairing ELLs” on page liii. For 
more information, view “Cooperative Structures 
Overview” (AV9).

 Prior to Day 4, make a copy of the “Class Assessment 
Record” sheet (CA1) on page 6 of the Assessment Resource Book.

 Prior to Day 5, make a copy of the “Class Assessment Record” 
sheet (CA2) on page 7 of the Assessment Resource Book.

 (Optional) Prior to Day 1, consider finding a version of the original 
story of “Goldilocks and the �ree Bears” and reading it aloud to your 
English Language Learners.

 (Optional) Plan a time during the first month of school to obtain 
a beginning-of-year writing sample from your students. For more 
information on how to obtain this writing sample, see “Obtaining 
a Beginning-of-year Writing Sample” on page 2 of the Assessment 
Resource Book.
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PrEParINg ThE DaIly lESSONS

Each lesson, generally, is divided into three sections: Getting Ready to Write, Writing Time, 
and Sharing and Reflecting. Each section has its own requirements in terms of student 
movement and teacher facilitation. Keep these in mind as you plan to teach the lesson.  
To prepare:

 • Read the bulleted lesson purposes that precede the day’s instruction and keep them 
in mind as you read the entire lesson, including any Student Writing Handbook pages, 
reproducible materials, and whiteboard activities (WA), and anticipate how your 
students will respond.

 • Collect materials and anticipate room arrangement needs.

 • View any professional development media (AV) referred to in the lesson.

 • Plan any teacher modeling required in the lesson.

 • Review suggested discussion questions and decide which ones you will ask. Also review 
the week’s Facilitation Tip and look for opportunities in the lesson to use facilitation 
techniques.

 • Plan how you will pace the lesson to keep it moving. A lesson (including Writing Time) 
is designed to take, on average, 35–40 minutes at grades K–2 and 45–60 minutes at 
grades 3–6.

 • Review any optional activities and decide if and when you want to do them with the 
class. Some require additional materials or preparation.

PrOfESSIONal DEvElOPmENT mEDIa

Brief videos created for the second edition of the Being a Writer program help you with 
effective implementation. The videos, intended for viewing when planning lessons, provide 
a range of support, including tips for teaching various genres and conferring with the 
students, demonstrations of teachers modeling specific techniques (such as approximating 
spelling and punctuating sentences), and examples of students using cooperative 
structures. For a complete list of professional development media, visit the CCC Learning 
Hub (ccclearninghub.org).

hElPful lESSON fEaTurES

The lessons include a number of features that help you navigate the instruction and that 
provide background information and tips. These lesson features are listed on the next page.



 xxxviii  Being a Writer™ Teacher’s Manual, Grade 6

Helpful Lesson Features
 •Beginning-of-year Considerations. This feature appears in the Overview of each week in Unit 1 
in kindergarten and grade 1. It provides information about how you might modify these early 
lessons based on where your students are developmentally.

 •Topic notes. These notes appear at the beginning of some lessons and provide background 
information about important aspects of the instruction, including lesson structure, purpose, 
pedagogy, and approach.

 •Teacher notes. These notes appear in the lesson margins and alert you to such information as 
the purposes of different activities, materials to be collected or saved, hints for managing the 
lesson, and ways to support the students.

 •ELL notes. These notes suggest various strategies to support English Language Learners (ELLs) 
during a lesson.

 •skill Practice notes. In grades 1–6, these notes refer to specific lessons in each grade’s Skill 
Practice Teaching Guide that provide direct instruction or additional practice with specific 
skills and conventions. The lessons identified in the notes are relevant to the writing that the 
students are doing in the core instruction.

 •Facilitation Tips. These notes suggest techniques you can use to facilitate class discussions 
(for example, asking open-ended questions, using wait-time, and not paraphrasing or repeating 
students’ responses) in order to increase participation and encourage deeper conversations 
among your students.

 •Cooperative structure Icons. These icons indicate where in the lesson students work in pairs 
or small groups and where the cooperative structures “Turn to Your Partner” and “Think, Pair, 
Share” are used.

 •suggested Vocabulary. This feature identifies words in a read-aloud that you might want to 
define for your students as you read. We selected vocabulary words based on how crucial they 
are to understanding the text and on the unlikeliness that students will be able to glean their 
meaning from the context. Definitions are provided.

 •ELL Vocabulary. This feature identifies and defines additional words in a read-aloud that you 
may want to address with your ELLs.

 •“students might say.” This feature gives you ideas of the kinds of responses you might expect 
from your students. If the students have difficulty answering a question, you can suggest some 
ideas in the “Students might say” note and then ask them to generate additional ideas.

 •“You might say.” This feature provides sample language you can draw on when you model 
writing, revising, and proofreading, incorporating skill instruction as you do so. Providing the 
students with opportunities to see you model writing while thinking aloud helps them apply 
the instruction to their own writing.

 •Chart Diagrams. These diagrams illustrate charting techniques and examples of text generated 
by the class or by teacher modeling. (For more information about the charts used in the 
program, see “Charts” on page xliii.)

 
(continues)
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Helpful Lesson Features  (continued)
 •Technology Tips. These notes suggest ways you might integrate technology in the writing 
lessons. In grades 3–6, they also refer to Technology Mini-lessons, which instruct students on 
topics such as how to navigate safely online and how to conduct online research. (For more 
information, see “Technology Mini-lessons” on page xlvii.)

 •2D Barcodes. You can scan these 2D barcodes with an app installed on your smartphone or 
tablet device to gain instant access to professional development and instructional media.

 •Teacher Conference notes. These notes help you confer with individual students during the 
writing lessons. (See “Teacher Conferences” below.)

 •Class Assessment notes. These notes help you observe and assess the whole class during pair 
conferences and Writing Time. (See “Assessments” on page xl.)

 •End-of-unit Considerations. This feature provides information on wrapping up a unit and 
conducting final unit assessments.

TEaChEr CONfErENCES

Early in the year, you will begin conferring with individual students during the writing 
lessons. The purposes of these conferences are to assess and support individual students 
in their writing. You can keep an ongoing record of your conferences by documenting your 
observations and suggestions for each student on a “Conference Notes” record sheet (CN).

 • Conferring During the Units. Your initial conference focuses on just getting to know 
the students as writers—their skills, motivation, and interests. As the year progresses, 
you will focus more on particular aspects of writing that you have taught in the lessons. 
The Teacher Conference Notes suggest questions to guide your thinking as you read a 
student’s writing and listen to him or her read and talk about it. These questions are 
followed by suggestions for supporting the student based on what you noticed. The 
conferences in each unit focus on reinforcing the teaching you have done so far in that 
unit. During each unit, we encourage you to confer with every student at least once or 
twice, depending on the length of the unit.

 • Additional Conferring. We suggest that, when possible, you conduct additional 
conferences with individual students during any free writing time, broadening your 
focus to respond more generally to their writing. Point out and discuss things that 
you might otherwise skip over during a unit conference, such as misused words (for 
example, there/their/they’re), missing punctuation, run-on sentences, or a tendency to 
“tell” rather than “show” (for example, The dog was happy versus The dog wagged his tail 
and jumped in circles while barking happily). In addition, you can discuss questions like:

Q What are you writing?

Q Where did you get the idea for this piece?
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Q What have you learned about good writing that you can use in this piece?

Q What is one question you want to ask me about your piece?

Q What do you want help with?

In the conferences, it is helpful to use a tone of genuine interest and curiosity to foster 
students’ confidence and willingness to learn about writing. You can point out elements of 
writing you see them experimenting with (“When I read the sentence ‘I crunched the red 
leaves with my feet,’ I could hear those dry, autumn leaves”) and ask open-ended questions 
about their writing (“What other words can you include to help your reader imagine what 
it’s like in this park?” or “What were you thinking about when you changed the words in this 
sentence?”). When teaching directly, it helps to discuss conventions in terms of how authors 
communicate with readers (“Let me show you how writers let us know when one character 
stops speaking and another one begins”), rather than simply following a rule (“All speech 
must have quotation marks”).

Assessments
The Being a Writer assessments have two main purposes: to help you make informed 
instructional decisions as you teach the program and to help you track your students’ writing 
and social development over time. The program provides a range of assessments, including 
both formative and summative assessment tools.

Each assessment has a corresponding record sheet in the Assessment Resource Book. You 
may choose to record your students’ progress using printed copies of the forms from 
the Assessment Resource Book or through the CCC Learning Hub (ccclearninghub.org). 
Alternatively, you can use the CCC ClassView app (classview.org) to electronically record, 
sort, synthesize, and report assessment data for each student and the whole class. For more 
information, see “CCC ClassView App” on page xlvi.

fOrmaTIvE aSSESSmENTS

Formative assessments help you reflect on your students’ academic and social growth over 
time through class observation, individual conferences, and analysis of student writing. 
Formative assessments in the program comprise the following:

 • Class Assessment. Class Assessment Notes within the lessons occur about once 
per week. They are designed to help you assess the writing and sometimes the social 
performance of the whole class. During this assessment, we suggest that you walk 
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around and observe students working individually or in pairs (perhaps selecting strong, 
average, and struggling writers to observe). Ask yourself the questions in the Class 
Assessment Note and follow up with the suggested interventions, if necessary. You can 
record your observations on the corresponding “Class Assessment Record” sheet (CA).

 • Teacher Conferences and student Goals and Interests survey. Teacher Conference 
Notes provide you with specific questions related to the students’ writing that you 
might ask yourself or a student when conferring individually. Many notes also include 
suggestions for supporting struggling students. You can record your observations 
from each conference on the corresponding “Conference Notes” record sheet (CN). 
During each unit, we encourage you to confer with every student at least once or twice, 
depending on the length of the unit.

You might use the questions listed in the first Teacher Conference Note in the program 
as a beginning-of-year survey of your students’ goals and interests. The questions in 
the final Teacher Conference Note of the year can serve as an end-of-year survey of the 
students’ perceptions of their growth as writers, attitudes toward writing, and goals for 
summer writing.

 • student self-assessment (optional). At grades 2–6, this assessment is included 
in all units in which the students formally publish a piece of writing. The “Student 
Self-assessment” record sheet (SA) provides questions for the students to think about 
as they analyze their published pieces for characteristics of good writing. The self-
assessment also invites the students to think about what they did well in their writing 
and what they want to continue to work on.

 • Beginning- and End-of-year Writing samples (optional). This assessment can be used 
to determine a baseline for individual students’ writing ability. The students are asked 
to write in response to a prompt and are encouraged to incorporate what they know 
about good writing and the writing process into their pieces. You can analyze each 
student’s writing using the “Beginning-of-year Writing Sample Record” sheet (WS).

You can follow the same procedure to obtain end-of-year writing samples, and then 
analyze each student’s writing using the “End-of-year Writing Sample Record” 
sheet (WS). You can then compare the two pieces to evaluate the students’ progress 
made over the course of the school year.

For more information about the formative assessments in the program, see “Assessments” on 
page vi of the Assessment Resource Book.
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SummaTIvE aSSESSmENTS

Summative assessments allow you to evaluate and score each student’s writing for units in 
which the students produce a final or published piece of writing.

 • social skills Assessment. At grades 1–6, the Social Skills Assessment allows you to 
note how well each student is learning and applying the social skills taught in the 
program. In addition to social skills, this assessment allows you to track how well 
each student integrates the values of responsibility, respect, fairness, caring, and 
helpfulness into his or her behavior. We recommend that you assess your students’ 
social development three times per year (at the beginning, middle, and end of the 
year), using the “Social Skills Assessment Record” sheet (SS).

 • Individual Writing Assessment. This end-of-unit assessment is designed to help 
you assess growth in individual students’ writing. If needed, the “Individual Writing 
Assessment” record sheet (IA) can be used to help you assign grades.

For more information about the summative assessments in the program, see “Assessments” 
on page vi of the Assessment Resource Book.

Tips for Managing the Program in Your Classroom
We offer the following suggestions to help you manage the Being a Writer program in  
your classroom.

rOOm arraNgEmENT aND maTErIalS

 • We recommend a classroom arrangement that allows for quiet individual writing at 
desks, regular partner work at desks, and whole-class gatherings and discussion. A rug 
or classroom library area is ideal for whole-class gathering. If this is not possible, think 
of a way to have the students face you and sit close enough to you to hear and see the 
read-alouds and participate in discussions.

 • Plan a place and a chair (sometimes two) to use for Author’s Chair sharing.

 • Free up wall space for a word wall (at K–2 only) and for posting paper charts generated 
in the lessons.

 • Gather writing and publishing materials in a central location, and make students 
responsible for maintaining this area neatly. Materials might include lined and 
unlined paper, pencils, pens, pads of self-stick notes, highlighters, crayons or markers, 
construction paper, staplers, and any other desired materials for making books (such as 
hole punches and string).
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CharTS

In the Being a Writer program, charts are used to model shared writing, show sample writing, 
list ideas, and display writing tasks. The program features both paper charts and digital 
whiteboard charts. The latter are referred to in the lessons as whiteboard activity (WA) charts 
and are accessed via the CCC Learning Hub (ccclearninghub.org). If your classroom is not 
equipped with an interactive whiteboard, you can print the whiteboard activity charts and 
display them using a projection device. The weekly Do Ahead section and daily Materials 
lists make clear which type of chart will be used for any specific task. In cases where a 
chart needs to be displayed throughout the week, unit, or year, we recommend using 
paper charts. (Write large enough so the charts can be read from a distance.) For more 
information, see the “Using CCC’s Whiteboard Activities” tutorial (AV73).

STuDENT bOOKS,  NOTEbOOKS,  aND fOlDErS

 • Each student in grades 2–6 is responsible for maintaining a Student Writing Handbook, 
a Student Skill Practice Book (optional), a writing notebook, and a writing folder for 
loose papers and works-in-progress. Students in grade 1 use all of the above materials 
except a Student Writing Handbook. Label the covers of all of these with the students’ 
names, and encourage the students to be responsible for maintaining these in good 
shape in their desks. These materials should stay in the classroom during the year, 
rather than go home with the students.

 • Each student in grades 1–6 uses a writing notebook. Because writing notebooks 
are not included with the program, you will need to provide each student with a 
writing notebook at the beginning of the year (or have the students bring their 
own from home). We strongly recommend full-size notebooks (no smaller than 
a 7" × 9" composition book) with firmly bound pages, sturdy covers, and line 
spacing appropriate for your grade level. Being a Writer composition books are 
available for additional purchase on Center for the Collaborative Classroom’s 
website (collaborativeclassroom.org).

 • The writing folders can be file folders or pocket folders, or they can be made out of 
folded construction paper or card stock.

 • In kindergarten, we suggest that you provide writing folders to organize the students’ 
writing during the week. You might distribute them daily and collect them at the end 
of each writing period. You may wish to establish another system for managing the 
flow of student papers. For example, you may ask the students to place their completed 
work in a box on your desk and to keep works-in-progress in folders stored in their 
cubbies.
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maNagINg WOrKflOW

 • Establish procedures to help the students move works-in-progress through the writing 
process. For example, when a student finishes his or her final version and makes it into 
a book, the student might place it in a “Publication” basket in the corner of the class 
library to be read aloud during an upcoming Author’s Chair sharing time.

maNagINg PaIr CONfErENCES

 • When the whole class is conferring in pairs, you might have pairs of students spread 
out around the room so they can more easily focus and hear one another. (Students 
learn specific procedures for conferring in pairs during the lessons.)

 • In grades 3–6, when students initiate their own pair conferences during Writing Time, 
you might designate an area of the room where they may go to talk, away from other 
students who are working quietly.



 Using the Technology Features  xlv

Using the 
Technology Features
The Being a Writer program incorporates digital technology to enhance your students’ 
learning experience and streamline your preparation, instruction, and assessment processes.

Digital Teacher Resources
The program comprises a suite of digital resources, including the Being a Writer Digital 
Teacher’s Set as well as access to the CCC Learning Hub and the CCC ClassView app.

DIgITal TEaChEr’S SET

The Being a Writer Digital Teacher’s Set includes electronic versions of the Teacher’s Manual, 
Assessment Resource Book, Skill Practice Teaching Guide, and Writing Performance Task 
Preparation Guide for use on a tablet device or computer. Features of the Digital Teacher’s Set 
include linked cross-references and direct access to the CCC Learning Hub, the CCC ClassView 
app (see the next page for more information), and professional development media.

CCC lEarNINg hub

The CCC Learning Hub (ccclearninghub.org) is your source for the following resources:

 • Whiteboard activity charts to display or print

 • Printable blackline masters, such as family letters and student handouts

 • Digital reference copy of the Student Writing Handbook

 • Digital reference copy of the Student Skill Practice Book

 • A link to the CCC ClassView app, as well as direct links to printable or interactive 
assessment forms

 • Professional development and instructional media

For more information, see the “Using the CCC Learning Hub” tutorial (AV82).
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CCC ClaSSvIEW aPP

The CCC ClassView app is an online application that contains all of the forms and 
instructions available in the Assessment Resource Book. This tool also enables you to collect, 
sort, synthesize, and report assessment data for each student electronically. You can 
access the app by tapping the assessment icon links in the Digital Teacher’s Set, visiting 
the CCC Learning Hub (ccclearninghub.org), or going directly to the CCC ClassView 
website (classview.org). For more information about the CCC ClassView app, view the “Using 
the CCC ClassView App” tutorial (AV80).

Additional Technology Features
Additional lesson features integrate technology into the program in a variety of ways.

TEChNOlOgy TIPS

These notes, located in the margins of the core lessons, suggest ways to incorporate 
technology into the instruction or list related professional development media that support 
your use of technology in the classroom.

TEChNOlOgy ExTENSIONS

These optional activities identify ways in which you can use technology to extend instruction, 
when appropriate. For example, students might listen to and discuss an online interview with 
an author or publish their writing in an online format such as a class blog.

TEChNOlOgy TuTOrIalS

These videos help you understand how to effectively implement the program’s technology 
features and how to use widely available technology, such as presentation tools. They include:

 • “Getting Started with Your Print Teacher’s Manual” (K–6)

 • “Getting Started with Your Digital Teacher’s Set” (K–6)

 • “Using the CCC Learning Hub” (K–6)

 • “Using CCC’s Whiteboard Activities” (K–6)

 • “Using the CCC ClassView App” (K–6)

 • “Using Web-based Whiteboard Activities” (3–6)

 • “Using Web-based Teaching Resources” (K–6)

 • “Using Presentation Tools” (3–6)

 • “Creating a Class Blog” (3–6)

 • “Using Social Networking Sites” (3–6)
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TEChNOlOgy mINI-lESSONS

These optional lessons, located in Appendix A in grades 3–6, instruct students on a variety of 
technology subjects. These lessons include:

 • “Navigating Safely Online”

 • “Maintaining Privacy Online”

 • “Showing Respect in Digital Communications” (grades 4–6 only)

 • “Choosing Effective Search Terms”

 • “Understanding Search Results”

 • “Narrowing Search Results and Using Filters”

 • “Evaluating Research Sources”

 • “Citing Online Sources” (grades 4–6 only)

 • “Creating Documents”

 • “Creating Presentations”



The Writing 
Community
During this three-week unit, the students begin to see themselves 
as contributing members of a caring writing community. They hear 
and discuss examples of good writing and begin to learn about the 
writing practice of professional authors. They explore prewriting 
techniques and write freely in their writing notebooks about things 
that interest them. They learn cooperative structures that they will 
use throughout the year, as well as discussion prompts to help them 
listen and connect their comments during class discussions. Finally, 
they begin conferring with one another about their writing in a 
caring and responsible way.

Unit 1
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Online Resources
Visit the CCC Learning Hub (ccclearninghub.org) to find your online resources for this unit.

Whiteboard Activities
 • WA1–WA16

Assessment Forms
 • “Class Assessment Record” sheets (CA1–CA6)

 • “Conference Notes” record sheet (CN1)

 • “Beginning-of-year Writing Sample Record” 
sheet (WS1)

Reproducibles
 • Unit 1 family letter (BLM1)

 • “Milk” (BLM2)

 • “Two Passages About Lizards” (BLM3)

Professional Development Media
 • “Building a Community of Writers” (AV1)

 • “Predictable Structure of the Writing 
Lessons” (AV3)

 • “Setting Up Procedures for the Year” (AV5)

 • “Setting Up Writing Conferences” (AV7)

 • “Cooperative Structures Overview” (AV9)

 • “Using ‘Turn to Your Partner’ ” (AV11)

 • “Using ‘Think, Pair, Share’ ” (AV13)

 • “Turning and Looking at the Speaker” (AV16)

 • “Introducing Vocabulary During a Read-
aloud” (AV30)

 • “Planning a Lesson” (AV33)

 • “Using CCC’s Whiteboard Activities” 
tutorial (AV73)

 • “Using the CCC ClassView App” tutorial (AV80)

Read-alouds
 • Goldilocks and Just One Bear

 • “The Elves in the Shelves”

 • “About Joan Aiken”

 • Probuditi!

 • Sideways Stories from Wayside School

 • “About Louis Sachar”

 • “Milk,” “Journey,” and “Mosquito”

 • Sneed B. Collard III’s Most Fun Book Ever About Lizards

 • Mysterious Disappearances

 • Birmingham 1963: How a Photograph Rallied Civil  
Rights Support

Writing About Reading Activities
 • “Analyze a Story by Barry Yourgrau”

 • “Write a Book Recommendation for a Read-aloud Text”

Technology Extensions
 • “Listen to Audiobook Versions of Stories”

 • “Watch or Read an Interview with Carolyn Maull 
McKinstry”

R E s o U R C E s

The Writing CommunityUnit 1



r e s o u r c e s  (continued)
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Extensions
 • “Read a Variety of Genres Aloud”

 • “Collect Family Stories”

 • “Read More from Sideways Stories from Wayside School”

 • “Discuss the Organizational Structure of Sideways 
Stories from Wayside School”

 • “Compare Two Passages About Lizards and Discuss 
Informal vs. Formal Style”

 • “Explore and Write About the Photography of  
Charles Moore”

 • “Explore and Discuss the Organizational Structure of 
Birmingham 1963”

 • “Discuss the Students’ Writing Goals and Interests”

Assessment Resource Book
 • Unit 1 assessments

student Writing Handbook
 • “Intriguing First Lines by Young Writers”
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Unit 1 The Writing Community

Day 1 Day 2 Day 3 Day 4 Day 5

Week 

1
Getting Ideas for 
Writing:
Goldilocks and Just One 
Bear
Focus:
 •Retelling fairy tales

Getting Ideas for 
Writing:
“The Elves in the Shelves”
Focus:
 • Fantasy stories

Learning About an 
Author:
“About Joan Aiken”
Focus:
 • Joan Aiken

Exploring a Prewriting 
Technique
Focus:
 •Starting with a “Two 
True, One False” 
statement

Getting Ideas for 
Writing:
Probuditi!
Focus:
 •Generating ideas for 
fantasy machines

Week 

2
Getting Ideas from Our 
Own Lives:
Sideways Stories from 
Wayside School
Quick-write:
 • Ideas inspired by  
real life

Learning About an 
Author and Getting 
Ideas for Writing:
“About Louis Sachar” and 
Sideways Stories from 
Wayside School
Focus:
 • Louis Sachar

Getting Ideas for 
Writing:
“Milk” and “Journey”
Quick-write:
 •Stretching the 
imagination

Getting Ideas for 
Writing:
“Mosquito”
Quick-write:
 •Stretching the 
imagination

Getting Ideas and Pair 
Conferring
Quick-write:
 •Writing from an 
intriguing first line

Week 

3
Exploring a Prewriting 
Technique and Pair 
Conferring
Quick-write:
 •Starting with a sentence 
from another piece

Getting Ideas from 
Nonfiction:
Sneed B. Collard III’s 
Most Fun Book Ever 
About Lizards
Quick-write:
 •Generating nonfiction 
topics about animals

Getting Ideas from 
Nonfiction:
Mysterious 
Disappearances
Quick-write:
 •Unsolved mysteries and 
other nonfiction topics

Getting Ideas from 
Nonfiction:
Birmingham 1963
Quick-write:
 • Important moments or 
events from history

Exploring a Prewriting 
Technique and Pair 
Conferring
Quick-write:
 •Making lists

oV E RV I E W





8  Being a Writer™ Teacher’s Manual, Grade 6

Week 1

goldilocks and 
Just one Bear
by Leigh Hodgkinson
Many years after 
Goldilocks’s visit to 
the home of the three 
bears, Goldilocks and 
Baby Bear meet again.

Short
Story

“The Elves in the 
shelves”
by Joan Aiken
(see page 31)
Storybook characters 
leap from their pages in 
this magical story.

Article
“About Joan 
Aiken”
(see page 37)
Joan Aiken tells of 
some of her early 
influences as a writer.

Probuditi!
by Chris Van Allsburg
Inspired by a magic 
act, two boys build a 
hypnosis machine and 
try it out on Trudy, the 
younger sister of one of 
the boys.

oV E RV I E W

Online Resources
Visit the CCC Learning Hub (ccclearninghub.org) to find your online resources for this week.

Whiteboard Activities
 • WA1–WA4

Assessment Forms
 • “Class Assessment Record” sheets (CA1–CA2)

Professional Development Media
 • “Building a Community of Writers” (AV1)

 • “Setting Up Procedures for the Year” (AV5)

 • “Cooperative Structures Overview” (AV9)

 • “Using ‘Turn to Your Partner’ ” (AV11)

 • “Using ‘Think, Pair, Share’ ” (AV13)

 • “Introducing Vocabulary During a Read-
aloud” (AV30)

 • “Using CCC’s Whiteboard Activities” 
tutorial (AV73)

 • “Using the CCC ClassView App” tutorial (AV80)
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Writing Focus
 • Students hear and discuss good writing.
 • Students generate ideas for writing.
 • Students write freely about things that interest them.
 • Students learn about a professional author’s writing practice.

social Development Focus
 • Teacher and students build the writing community.
 • Students learn procedures for Writing Time, “Turn to Your Partner,” 
and “Think, Pair, Share.”
 • Students listen respectfully to the thinking of others and share  
their own.
 • Students work in a responsible way.
 • Students express interest in and appreciation for one another’s 
writing.

DO AHEAD
 ✓ Plan a space in the classroom, such as a rug area, for the class to 
gather for read-alouds. The students should sit facing you, close 
enough to see the books you will share with them. If a rug area is not 
available, plan how the students will arrange their chairs so they can 
sit facing you.

 ✓ Collect enough lined writing notebooks and pads of small (1½" × 2") 
self-stick notes so that every student in the class will have one of 
each. See “Student Books, Notebooks, and Folders” on page xliii.

 ✓ Consider reading this unit’s read-aloud selections with your 
English Language Learners before you read them to the whole 
class. Stop during the reading to discuss vocabulary and to check 
for understanding. Or, when possible, do a picture walk and 
have partners who speak the same primary language talk to each 
other in that language about what they see in the illustrations or 
photographs.

TEACHER As WRITER

“I write to find out what I’m 
thinking about.”

— Edward Albee

Being a writer yourself can help 
you in teaching your students 
to write. In Teacher as Writer, 
we offer weekly prompts to help 
you in your own development 
as a writer, as well as instructive 
quotes by well-known writers. 
We encourage you to start a 
writing notebook, to write in it at 
least several times a week, and 
to share your writing regularly 
with colleagues who write. (See 
“Building the Adult Writing 
Community at Your School” on 
page liv for ideas about creating 
a writers’ group at your school.)

In your notebook this week, 
describe yourself as a writer. 
Consider:
 • What was writing like for you 
in school?
 • What is it like for you now?
 • How do you hope to develop as 
a writer?

(continues)
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DO AHEAD (continued)

 ✓ Prior to Day 2, decide how you will randomly assign partners to 
work together during Units 1 and 2. For suggestions about assigning 
partners, see “Random Pairing” on page xxix and 
“Considerations for Pairing ELLs” on page liii. For 
more information, view “Cooperative Structures 
Overview” (AV9).

 ✓ Prior to Day 4, make a copy of the “Class Assessment 
Record” sheet (CA1) on page 6 of the Assessment Resource Book.

 ✓ Prior to Day 5, make a copy of the “Class Assessment Record” 
sheet (CA2) on page 7 of the Assessment Resource Book.

 ✓ (Optional) Prior to Day 1, consider finding a version of the original 
story of “Goldilocks and the Three Bears” and reading it aloud to your 
English Language Learners.

 ✓ (Optional) Plan a time during the first month of school to obtain 
a beginning-of-year writing sample from your students. For more 
information on how to obtain this writing sample, see “Obtaining 
a Beginning-of-year Writing Sample” on page 2 of the Assessment 
Resource Book.
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In this lesson, the students:
 •Hear and discuss a story

 •Learn the procedure for gathering

 •Gather in a responsible way

 •Become familiar with their writing notebooks

abOuT WrITINg INSTruCTION Early IN ThE yEar
All growth and learning in the art and craft of writing depend on a solid 
foundation of abundant, uninhibited writing. To get enough sheer practice with 
the physical and mental act of writing during their elementary and middle 
school years, students must tap into their intrinsic motivation to write. Unit 1 
helps students develop this motivation by inspiring them to write freely 
and daily about things that interest them. Engaging read-alouds are used to 
stimulate creativity and as examples to inspire writing. In this unit, it is more 
important for the students to write generously, free from concerns about 
making it right or “good,” than it is for them to write complete, correct pieces.

To support the students’ writing practice in Unit 1, formal skill instruction is 
delayed until Unit 2. It continues in the “Revision, Proofreading, and Publishing” 
phase of all the genre units. For the time being, relax your expectations about 
the students’ spelling and grammatical correctness, and encourage them to 
just write freely, getting their ideas down on paper.

GETTInG READY To WRITE
1 Introduce the Writing Community

Introduce the Being a Writer program by explaining that this year the 
students will be members of a classroom writing community. In the 
community, they will write about things that interest them, share and 
talk about their writing, learn about what professional authors do, and 
become stronger writers. Ask and briefly discuss as a class:

Q What are some things you’ve written?

Q What are some reasons you write, in or out of school?

Materials
 •Goldilocks and Just One Bear

 •“Ideas for Stories” (WA1)

 •Writing notebook and a pencil 
for each student

 •Self-stick note for each student

Teacher note
For more information,  
view “Setting Up 
Procedures for the 
Year” (AV5).

Technology Tip
The videos above are two in a series 
of professional development videos in 
the Being a Writer program. For more 
information about the content of the 
videos and how to view them, see 
“Professional Development Media” on 
page xxxvii.

Teacher note
For more information,  
view “Building a 
Community of 
Writers” (AV1).

Getting Ideas for Writing Day 1
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students might say:

“ I write when I leave my parents a note about where I’m going.”

“ I have to write a list of things to do for homework every week.”

“ In fifth grade, I wrote a report about tigers because I was really 
interested in them.”

“ I write on my blog about stuff I like and funny things that happen  
to me.”

Explain that writers constantly read examples of good writing to help 
them get ideas for their own writing and to give them a sense of the way 
good writing looks and sounds. This year the students will have many 
opportunities to hear, read, and discuss good writing.

2 Learn and Practice the Procedure for Gathering to 
Discuss Writing
Explain that the class will gather to hear a read-aloud. Explain that you 
would like the students to gather and sit facing you, either on a rug or in 
their seats. Before asking the students to move, state your expectations.

You might say:

“ I expect you to move quickly, quietly, and without bumping into one 
another.”

Ask:

Q What do you want to keep in mind to make moving go smoothly?

Have the students move to their places. Ask:

Q What did you do to be responsible as you moved?

Q What might you do differently when we try it again?

If the students have difficulty answering the questions, you might share 
your own observations.

You might say:

“ I noticed you were careful not to bump into anyone on your way to 
the rug. You came straight to the rug instead of doing something else 
first. Next time you might try moving more quietly.”

If necessary, have the students return to their seats and practice the 
procedure until they are able to gather in an orderly way. Explain that 
the students will use the same procedure every time they gather to talk 
about writing.

Explain that today you will read aloud an example of good writing. Invite 
the students to both enjoy the piece and think about what it would be 
like to write something like it themselves.

Teacher note
If the students have already learned a 
procedure for gathering for a read-aloud, 
use the same procedure for gathering 
to discuss writing. Take this opportunity 
to remind the students of the procedure 
and your expectations.
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3 Read Goldilocks and Just One Bear Aloud
Show the cover of Goldilocks and Just One Bear and read the title and the 
name of the author aloud. Tell the students that this story is a sequel to 
the traditional fairy tale “Goldilocks and the Three Bears.” (If necessary, 
explain that a sequel continues a story that happened earlier.) Before 
reading, ask and briefly discuss:

Q What do you know about the traditional fairy tale “Goldilocks and the 
Three Bears”?

students might say:

“ It’s about a girl named Goldilocks. She’s walking in the woods and 
finds a house that belongs to a family of three bears.”

“ Goldilocks goes inside the house even though the bears aren’t home.”

“ She eats their food. Then she tries out all of their beds and falls asleep 
in the baby bear’s bed.”

“ When the bears come home and find her, Goldilocks wakes up and 
runs away.”

Have one or two volunteers summarize the story for the class (or, if 
necessary, summarize it yourself).

Read Goldilocks and Just One Bear aloud slowly and clearly, showing 
the illustrations. Clarify vocabulary as you encounter it in the text 
by reading the word, briefly defining it, rereading it in context, and 
continuing (for example, “ ‘The bear dreamed of puttering around in his 
slippers’—puttering around means ‘walking around in a relaxed way’—
‘The bear dreamed of puttering around in his slippers.’ ”).

suggested Vocabulary
pop into: (United Kingdom/British slang) enter; go inside (p. 5)
puttering around: walking around in a relaxed way (p. 17)

ELL Vocabulary
English Language Learners may benefit from hearing additional 
vocabulary defined, including:
happy-go-lucky: carefree (p. 2)
racket: noise (p. 5)
revolving: spinning; turning around and around in a circle (p. 6)

Teacher note
Some of the read-alouds are below the 
average reading level for your grade. 
This is intentional, as the students 
explore these texts as examples for 
writing. Students’ writing development 
normally lags somewhat behind their 
reading level.

Teacher note
The pages of Goldilocks and Just 
One Bear are unnumbered. For easy 
reference, pencil in page numbers, 
beginning with the number 1 on the 
right-hand title page. (Page 2 begins 
“Once upon a time, there was this 
bear.”) This system is used throughout 
the program for all read-alouds with 
unnumbered pages.

Teacher note
In the classic story of “Goldilocks and 
the Three Bears,” a girl visits a bear 
family’s home while the bears are out 
walking, waiting for their porridge to 
cool. She eats their porridge (father 
bear’s porridge is too hot, mother bear’s 
is too cold, and baby bear’s is just right), 
and she sleeps in their beds (father 
bear’s bed is too hard, mother bear’s is 
too soft, and baby bear’s is just right). 
When the bears come home, they 
discover Goldilocks asleep in baby bear’s 
bed. Goldilocks awakes and runs away.
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4 Discuss the Reading
Ask and briefly discuss the questions that follow. Be ready to reread 
from the book to help the students recall what they heard.

Q What makes this story funny?

Q This story is a sequel to the traditional fairy tale “Goldilocks and the Three 
Bears.” How does this sequel differ from the original tale?

students might say:

“ This story is funny because Goldilocks and Baby Bear meet again and 
because it happens in a surprising way.”

“ It’s also funny because this time Baby Bear eats other people’s food 
and sleeps in their beds, not Goldilocks.”

“ This story is different because it takes place much later. Goldilocks 
and Baby Bear aren’t kids anymore. They’ve both grown up.”

“ In the original, Goldilocks runs away after the bears wake her up. 
But this sequel is different because Baby Bear doesn’t run away. 
Goldilocks makes porridge for him, and they have a nice time.”

Ask and briefly discuss:

Q If you were going to write a sequel to a fairy tale or another familiar story, 
which tale would you choose?

students might say:

“ I would write a funny sequel about when Sleeping Beauty is a mom. 
She’d have two kids who never want to go to sleep.”

“ I’d write about what happens to Little Red Riding Hood after she 
grows up.”

“ I’d choose ‘Cinderella.’ My sequel would be about how Cinderella and 
her fairy godmother start a company that makes magic shoes.”

“ I would write a sequel to ‘Jack and the Beanstalk.’ The giant and Jack 
would become best friends.”

Display the “Ideas for Stories” chart (  WA1). As the students offer 
ideas, record two or three of them as brief notes on the chart.

WA1
Ideas for Stories
 - Sleeping Beauty and her kids who never want to sleep

 - Cinderella’s company that makes magic shoes

 - A new friendship between Jack and the giant

Teacher note
If the students have difficulty answering 
these questions, offer some examples 
like those in the “Students might  
say” note.

Technology Tip
Whiteboard activities (WA) are  
digital charts that are intended to be 
displayed using an interactive 
whiteboard. Alternatively, you may print 
the PDF versions of the whiteboard 
activities and display them using a 
projection device. For 
more information, view 
the “Using CCC’s 
Whiteboard Activities” 
tutorial (AV73).
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WRITInG TIME
5 Introduce Writing Notebooks

Distribute a writing notebook, a pencil, and a self-stick note to each 
student. Explain that this year the students will do all of their drafting, 
or first-time writing, in their notebooks. They will also keep ongoing 
lists of writing ideas in the backs of their notebooks. Have the students 
count back ten pages from the backs of their notebooks, mark that page 
with a self-stick note, and write “Writing Ideas” in big letters on the 
page. Explain that the students will list all of their ideas this year in this 
section of their notebooks.

On the first blank page of the writing ideas section, have each student 
write “Ideas for Stories” at the top of the page. Have the students copy 
ideas they like from the class chart into their notebooks and then add 
other ideas for stories they could retell in a funny way. Encourage them 
to talk to students sitting near them to get ideas.

After a few moments, call for the students’ attention. Have them share a 
few more ideas, and add these to the “Ideas for Stories” chart (  WA1).

Explain that the students will begin drafting in their notebooks 
tomorrow and that they may wish to use their ideas from today. Have 
the students write their names on their notebooks. Explain that you will 
remind them to bring the notebooks with them when they gather to talk 
about writing.

sHARInG AnD REFLECTInG
6 Reflect and Adjourn

Tell the students how you would like them to return to their seats, and 
have them return. If necessary, have them practice moving to their seats 
until they are able to move in an orderly way. Ask and briefly discuss:

Q What did you do to be responsible as you moved back to your seat?

If the students have difficulty answering the question, you might share 
your own observations.

You might say:

“ I noticed that you returned to your seats quickly and quietly, without 
bumping into one another.”

Ask the students to put their notebooks in their desks to use again 
tomorrow.

Teacher note
Save the “Ideas for Stories” chart (WA1) 
to use on Day 2.

Teacher note
You might tell the students that when 
they are being responsible, they are 
acting in ways that help them learn, 
work well with others, and make the 
classroom a caring and respectful 
learning community.
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In this lesson, the students:
 •Hear and discuss a story

 •Begin working with partners

 •Learn “Turn to Your Partner”

 •Learn procedures for the silent writing period

 •Write freely about things that interest them

GETTInG READY To WRITE
1 Pair Students and Introduce “Turn to Your Partner”

Randomly assign partners and make sure they know each other’s 
names (see “Do Ahead” on page 9). Explain that pairs will stay together 
for Writing Time during the next few weeks.

Gather the class with partners sitting together, facing you. Explain that 
you will often ask partners to turn and talk to each other. The purpose is 
to give everyone a chance to think more about what they are learning by 
talking to another person.

Explain the “Turn to Your Partner” procedure by saying, “Sometimes I 
will ask a question and say ‘Turn to your partner.’ When you hear this, 
you will turn to face your partner and talk about the question. When I 
raise my hand, you will finish what you are saying, raise your own hand 
so others can see the signal, and turn back to face me.”

2 Model “Turn to Your Partner”
Have a student act as your partner, and model turning to face each other 
and introducing yourselves by your full names. Then ask partners to 
turn to face each other and introduce themselves. After a moment, raise 
your hand and have them turn back to face you.

Practice again by asking:

Q What are you interested in writing (or writing about) this year? Turn to 
your partner.

Materials
 •“The Elves in the Shelves”  
(see page 31)

 •“Ideas for Stories” chart (WA1) 
from Day 1

 •Pad of small (1½" × 2") self-stick 
notes for each student

Teacher note
If you are teaching other programs from 
Center for the Collaborative Classroom, 
the students can work within partnerships 
already established, or you may assign 
new partners for the writing lessons.

The partners you assign today will stay 
together for Units 1 and 2. Take some time 
at the beginning of today’s lesson to let 
them get to know each other by talking 
informally in a relaxed atmosphere. You 
might have them report to the class  
some interesting things they learned 
about each other.

Teacher note
If your students are already familiar with 
“Turn to Your Partner,” you do not need 
to model it here. Instead, take the 
opportunity to remind the students of 
your expectations for 
the procedure.

To see an example, 
view “Using ‘Turn to 
Your Partner’ ” (AV11).

Getting Ideas for WritingDay 2
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Have partners discuss their thinking. After a few moments, signal for 
their attention. Have a few volunteers briefly share with the class what 
they discussed.

Explain that you will read a story aloud, stopping during the reading for 
the students to use “Turn to Your Partner” to discuss a question. State 
that later in the lesson you will ask them to report how they did.

3 Read “The Elves in the Shelves” Aloud
Remind the students that they heard the story Goldilocks and Just One 
Bear yesterday. Tell the students that today they will hear a story titled 
“The Elves in the Shelves” by Joan Aiken, and invite them to think of 
ideas they can write about as they listen.

Read “The Elves in the Shelves” (page 31) aloud slowly and clearly, 
stopping as described below to have partners talk about the story.  
Stop after:

 p. 32 “ He was big, and he had long, long whiskers and a long, long tail, and he 
had black and yellow stripes all over.”

Ask:

Q What is happening in this story so far? Turn to your partner.

Have partners discuss the question. After a moment, signal for their 
attention. Without sharing as a class, reread the last sentence you read 
and continue reading. Stop after:

 p. 35 “  ‘Quick!’ she cried. ‘You must all get into your books, for my daddy’s  
coming home.’ ”

Ask:

Q What do you think might happen next? Turn to your partner.

Have partners discuss the question. After a moment, signal for their 
attention. Again, without sharing as a class, reread the last sentence and 
continue reading to the end of the story.

4 Discuss the Story
Briefly discuss the story using the question that follows. Be ready to 
reread from the story to help the students recall what they heard.

Q What in this story could happen in real life, and what could happen only in 
someone’s imagination? Turn to your partner.

Have partners discuss the question. Signal for the students’ attention 
and have a few volunteers share their thinking with the class.

Teacher note
A visual signal, such as a raised hand, 
allows the students to finish what they 
are saying before turning back to face 
you. Build accountability by reminding 
the students to raise their own hands 
when they turn to face you.

Teacher note
Notice that you ask the question before 
saying, “Turn to your partner.” This gives 
students a chance to hear and consider 
the question before starting to move to 
face their partners.
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students might say:

“ Having a father who works on a train could happen in real life.”

“ The part where characters come out of the books couldn’t happen in 
real life. That could only happen in someone’s imagination.”

“ Also, running around on a tiger’s back could happen only in 
someone’s imagination.”

Point out that the students can write in their writing notebooks about 
things that could happen in real life or about things that could happen 
only in someone’s imagination. Ask:

Q If you were going to write a story about something that could happen only 
in someone’s imagination, what might you write? Turn to your partner.

Give partners sufficient time to think about and discuss the question; 
then signal for the students’ attention and have a few volunteers share 
with the class.

Display the “Ideas for Stories” chart (  WA1) from Day 1 and, as the 
students report their ideas, add them to the chart.

WA1
Ideas for Stories
 - Sleeping Beauty and her kids who never want to sleep

 - Cinderella’s company that makes magic shoes

 - A new friendship between Jack and the giant

 - A bicycle that can travel through time

 - A hamster that is secretly a superhero

Ask and briefly discuss:

Q What did you do to be a responsible partner during “Turn to Your 
Partner”?

students might say:

“ I listened to my partner during ‘Turn to Your Partner.’ ”

“ We talked about the question, and we didn’t talk about  
anything else.”

“ We took turns and listened to each other.”

WRITInG TIME
5 Learn Procedures for the Silent Writing Period

Have the students return to their seats and take out their writing 
notebooks and pencils. Give them a moment to sharpen pencils, etc. 
Explain that the students will spend the next 5–10 minutes silently 
writing whatever they choose in their notebooks. They may add ideas to 
their writing ideas section or begin drafting a story at the front of their 
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notebooks. Tell them that you would like them to double-space, or skip 
every other line, when they write in their notebooks.

Explain that during Writing Time, you would like the class to work 
in silence, without talking, whispering, or walking around. Tell the 
students that you will give them a signal when Writing Time is over. 
Explain that you will be writing along with them and ask that you  
not be interrupted. Then have them write at their desks in silence for 
5–10 minutes. Join the students in writing, periodically scanning  
the room.

Signal to let the students know when Writing Time is over. Ask them to 
briefly review their writing from today. Then ask:

Q Do you think you might want to continue adding to this piece later?

Explain that if they wish to add to their pieces later, they will need to 
save space in their notebooks to do so. Distribute a pad of self-stick 
notes to each student, and tell the students to place notes on the next 
two or three blank pages to remind them to save those pages to continue 
their pieces. When they start a new piece of writing, they will skip pages 
with self-stick notes. If they do not wish to continue their pieces, they 
do not need to save any pages today.

sHARInG AnD REFLECTInG
6 Reflect on Writing as a Class

Ask and briefly discuss questions such as:

Q What did you write about today?

Q Was it hard or easy to start writing? Why?

Q What helped you focus on your writing today?

Ask the students to put their notebooks and pads of self-stick notes in 
their desks to use again tomorrow.

Teacher note
Double-spacing will give the students 
the necessary space to revise and edit 
pieces later on.

Teacher note
A period of silent writing, during which 
you also write without interacting with 
the students, may feel new to you. We 
strongly encourage you to establish this 
routine early in the year. Students adapt 
to it quickly after a few reminders, and 
they learn to focus inward on their own 
thoughts during this time. By knowing 
that they are not to interrupt you or 
others, they come to rely on their own 
thinking and decisions as they write. As 
the writing period gradually lengthens 
over the coming weeks, you will write 
quietly for 5–10 minutes and then begin 
conferring with students.

Teacher note
Have the students hold onto their pads 
of self-stick notes to use as needed at 
the end of each Writing Time to save 
blank pages for unfinished pieces.
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In this lesson, the students:
 •Learn about a professional author’s writing practice

 •Practice “Turn to Your Partner”

 •Get to know one another

 •Speak clearly and listen to one another

GETTInG READY To WRITE
1 Gather and Briefly Review

Gather the class with partners sitting together, facing you. Remind  
the students that they learned “Turn to Your Partner” yesterday.  
Briefly review the procedure and ask them to be ready to talk in pairs 
again today.

Remind the students that yesterday they also heard the story “The Elves 
in the Shelves” by Joan Aiken. Ask:

Q Based on the story “The Elves in the Shelves,” what kind of person do you 
think Joan Aiken might be, and why? Turn to your partner.

Have partners discuss the question. Signal for their attention and ask a 
few pairs to share with the class what they discussed.

students might say:

“ The story is really imaginative, so Joan Aiken might have a really good 
imagination.”

“ Since she writes about characters coming out of books, she might be 
someone who reads a lot herself.”

2 Read “About Joan Aiken”
Explain that you will read aloud some information about Joan Aiken and 
part of an interview with her. Ask the students to listen for interesting 
things they learn about this author.

Read “About Joan Aiken” (page 37) aloud, clarifying vocabulary as 
you encounter it in the text by reading the word, briefly defining 
it, rereading it in context, and continuing (for example, “ ‘But other 
influences were multifarious’—multifarious means ‘occurring with great 
variety’—‘But other influences were multifarious’ ”).

Materials
 •“About Joan Aiken” (see 
page 37)

 •“Two True, One False” 
chart (WA2)

 E ELL note
Cooperative structures like “Turn to 
Your Partner” support the language 
development of English Language 
Learners by providing frequent 
opportunities for them to talk about 
their thinking and listen to others.

Learning About an AuthorDay 3
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suggested Vocabulary
multifarious: occurring with great variety (p.37)
40-year incubation: 40-year period of getting ready to hatch  
or be born (p.38)

ELL Vocabulary
English Language Learners may benefit from hearing additional 
vocabulary defined, including:
were not as critical as my children: were not as quick to find things 
wrong (with my writing) as my children (p.37)

Ask:

Q What did you find out about Joan Aiken? Turn to your partner.

Have partners discuss the question. After a few moments, signal for the 
students’ attention and ask a few pairs to share their thinking with the 
class. Be ready to reread to help the students remember what they heard.

3 Introduce and Model the “Two True, One False” 
Activity
Explain that this year the students will get to know many different 
authors. They will also get to know one another as authors, and this will 
help to build an atmosphere of trust in the writing community. Today 
the students will learn about one another by doing an activity called 
“Two True, One False.” Ask the students to watch as you model the 
activity.

Write three statements about yourself—two true and one false—where 
everyone can see them. Write the statements in any order and do not 
tell the students which ones are true. (For example, I have appeared on 
television, I have seven brothers and sisters, and I speak Japanese.)

Ask partners to turn to each other and talk about which statements they 
believe are true, which one is false, and why. After a few moments, signal 
for their attention. Have several volunteers share which statements they 
think are true and explain their reasoning.

After several students share their thinking, tell the students which 
statements are true. Ask and briefly discuss:

Q What questions do you want to ask me about my statements?

Call on several volunteers and answer their questions.

students might say:

“ When did you appear on television?”

“ Where did you learn to speak Japanese?”

“ You said it’s false that you have seven brothers and sisters. How 
many brothers and sisters do you actually have?”

 E ELL note
You might provide the prompt “I found 
out . . .” to your English Language 
Learners to help them verbalize their 
answers to this question.
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Explain that each student will now write her own three statements—
two true and one false.

WRITInG TIME
4 Do the “Two True, One False” Activity

Have the students return to their seats and open their writing 
notebooks to the next blank page. Display the “Two True, One False” 
chart (  WA2) and review that the students will spend the next 
5 minutes doing this silent writing activity.

WA2
“Two True, One False”
Write three statements about yourself—two true and one false.
 •Write the statements in any order.
 •Do not discuss your statements with anyone.

Signal to let the students know when Writing Time is over. Have them 
bring their notebooks and gather again with partners sitting together, 
facing you. Call on a volunteer or randomly select a student to stand and 
read his three statements slowly and clearly. Ask:

Q Which of [Kyle’s] statements do you believe are true? Why? Turn to your 
partner.

After several moments, signal for the students’ attention and have a few 
pairs share their thinking with the class. Then ask the student who read 
the statements to reveal which statements are true and which one is 
false. Ask:

Q What questions do you have for [Kyle] about his statements?

Have several volunteers ask the student questions and give the student 
an opportunity to answer.

students might say:

“ [Kyle], you said that the statement ‘I can ride a unicycle’ is true. How 
do you stay up on a unicycle?”

“ You said you were born in another country. Where were you born?”

Repeat this process with several more students, or as time allows. Tell 
the students that you will continue the activity tomorrow and that all 
of them will have a chance to read their statements to the class in the 
coming days.

Teacher note
If necessary, remind the students to  
skip the pages they have “saved” with 
self-stick notes in order to continue 
earlier writing.
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sHARInG AnD REFLECTInG
5 Reflect on Working Together

Ask and briefly discuss:

Q How might an activity like “Two True, One False” help us build our 
writing community?

Q What do we want to do [the same way/differently] tomorrow when we 
continue the “Two True, One False” activity?

Remind the students that they are building a caring writing community 
in which they know and trust one another. Encourage them to continue 
to find ways to get to know their classmates throughout the school day.

Day 4Exploring a Prewriting Technique

In this lesson, the students:
 •Practice procedures for the silent writing period

 •Use a statement as a writing prompt

 •Get to know one another

 •Speak clearly and listen to one another

 •Express interest in and appreciation for one another’s writing

GETTInG READY To WRITE
1 Gather and Continue the “Two True,  

One False” Activity
Have the students bring their writing notebooks and pencils and gather 
with partners sitting together, facing you. Explain that several more 
students will read their “Two True, One False” statements aloud to the 
class. Before starting the activity, remind the students that they are 
building a caring writing community. Ask:

Q How can you show that you are interested in getting to know the student 
who is sharing?

Q You are responsible for listening to what others say. If you can’t hear, what 
can you do?

Encourage the students to speak clearly and listen responsibly during 
the activity. Tell them that you will check in with them to see how  
it went.

Materials
 •“Writing Time” chart (WA3)

 •“Class Assessment Record” 
sheet (CA1)
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Follow the procedure you used yesterday (see Day 3, Step 4 on page 22) 
to have several more students share their statements with the class.

2 Discuss the Students’ Interactions
Ask and briefly discuss:

Q What did you do to listen responsibly during the activity?

Q What did you do to show interest in your classmates?

Tell the students that they will continue this activity at a later time. 
Assure them that everyone will have an opportunity to share their 
statements.

WRITInG TIME
3 Choose One Statement and Write

Ask the students to return to their seats. Explain that today you will 
teach the students a technique for starting to write. Point out that the 
only way to grow as a writer is to write a lot, and that the students need 
not be concerned at this point about making their writing “perfect.” 
Encourage them to write freely and focus on getting their ideas down  
on paper.

Ask the students to open their writing notebooks to the “Two True, One 
False” statements that they wrote yesterday. Display the “Writing Time” 
chart (  WA3) and explain what the students will do during this time.

WA3
Writing Time
1.   Choose any one of the “Two True, One False” statements  

you wrote.

2.   Write the statement at the top of the next blank page in your 
notebook.

3.   Beginning with that statement, write whatever comes to mind 
about it.

Tell the students that they can write something that is true or 
something made-up, and remind them to double-space their writing.

Emphasize that during Writing Time, you would like the class to 
work in silence, without talking, whispering, or walking around. 
Everyone (including you) will be writing silently. Remind the students 
that you will give them a signal when Writing Time is over.

Have the students write for 10–15 minutes. Join them in writing 
for 5–10 minutes, and then walk around the room and observe the 
students.

Teacher note
If students have difficulty answering 
these questions, point out some 
responsible or caring behaviors you 
observed during the activity. (You 
might say, “I noticed that you had a lot 
of questions for one another. That can 
help us feel like people are interested in 
getting to know us in the community.”) 
The students will become more 
thoughtful and perceptive about their 
social interactions over time.

Teacher note
Make time in the next few days for  
all remaining students to share their 
“Two True, One False” statements with 
the class.

Teacher note
Remember, joining the students 
for a few minutes of silent writing 
demonstrates that writing is important 
and that you expect the students to 
work independently and tap into their 
own thinking and creativity during 
this time. As you write, scan the class 
periodically to monitor how the students 
are doing.
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CLAss AssEssMEnT noTE

Observe the students and ask yourself:
 •Are the students writing in silence?
 •Are they staying in their seats?

If you notice students having difficulty staying in their seats or writing in 
silence, call for the class’s attention and remind them of your expectations 
before having them resume writing. Be aware that some students may 
need to just sit and think for a while before they start writing. Give them 
uninterrupted time to do this.

Record your observations on the “Class Assessment Record” sheet (CA1); 
see page 6 of the Assessment Resource Book.

Signal to let the students know when Writing Time is over.

sHARInG AnD REFLECTInG
4 Share Writing as a Class

Have the students put their pencils away (but not their notebooks). 
Have a few volunteers read their writing aloud. Encourage the other 
students to express their interest or appreciation after each reading.  
Use questions such as:

Q What did you like about [Molly’s] piece?

Q How did [Chang’s description of swimming in the pond] make you feel?

Q What questions can we ask [Sofia] about what she wrote?

5 Reflect on Interactions
Explain that the students will have frequent opportunities this year 
to read their writing to other students and to the whole class. Ask 
questions such as:

Q If you shared your writing with the class today, how did that feel?

Q What did you do to listen responsibly to others when they shared today?

students might say:

“ I looked at the person who was sharing.”

“ I didn’t talk while people were reading their writing.”

“ I turned my whole body toward the person reading, so he’d know I 
was really paying attention.”

Teacher note
Class Assessment Notes appear 
throughout the program to prompt 
you to monitor the students as they 
write, revise, and confer with one 
another. For more information, see 
“Class Assessment” on page vi of the 
Assessment Resource Book.

Technology Tip
You may choose to record  
assessment data using printed  
forms found in the Assessment  
Resource Book or on the CCC Learning 
Hub (ccclearninghub.org). Alternatively, 
you might record data using the CCC 
ClassView app. For 
more information, view 
the “Using the CCC 
ClassView App” 
tutorial (AV80).

 E ELL note
Questions like these help the students 
get to know one another. This, in turn, 
creates a sense of community that 
benefits everyone. English Language 
Learners, in particular, rely on having a 
supportive environment in which they 
can take the necessary risks to practice 
and grow in their use of English.
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In this lesson, the students:
 •Hear and discuss a story

 •Generate ideas for a fantasy machine

 •Learn “Think, Pair, Share”

 •Get ideas by listening to one another

 •Write freely about things that interest them

 •Express interest in and appreciation for one another’s writing

GETTInG READY To WRITE
1 Gather and Teach “Think, Pair, Share”

Have the students bring their writing notebooks and pencils and gather 
with partners sitting together, facing you.

Explain that today the students will learn a cooperative structure called 
“Think, Pair, Share,” in which they take a moment to think quietly before 
turning to their partners to talk. Explain that you will ask a question 
and wait a few moments for them to think. When you say, “Turn to your 
partner,” partners will turn to each other and begin talking. When you 
signal to them, they will end their conversations and turn their attention 
back to you.

To have the students practice “Think, Pair, Share,” ask:

Q What is one thing you want to keep in mind today to help your partner 
conversation go well? [pause] Turn to your partner.

After a few moments, signal for the students’ attention and have a few 
pairs share with the whole class what they discussed.

Encourage the students to try the ideas they discussed as they use 
“Think, Pair, Share” during today’s lesson.

2 Read Probuditi! Aloud
Remind the students that this week they have heard stories to help them 
get ideas for their own writing. Explain that today you will read another 
story; invite the students to try to get ideas as they listen.

Materials
 •Probuditi!

 •“Writing Time” chart (WA4)

 •“Class Assessment Record” 
sheet (CA2)

Teacher note
To see an example, view “Using ‘Think, 
Pair, Share’ ” (AV13).

If your students are 
already familiar with 
“Think, Pair, Share,” 
simply remind them of 
your expectations.

Teacher note
During “Think, Pair, Share,” pause for  
10 seconds for the students to think 
before saying, “Turn to your partner.”

Teacher note
The pages of Probuditi! are unnumbered. 
For easy reference, pencil in page 
numbers, beginning with the number 1 
on the right-hand title page. (Page 3 
begins “Calvin waited quietly outside 
Trudy’s bedroom.”) This system is used 
throughout the program for all read-
alouds with unnumbered pages.

Getting Ideas for WritingDay 5
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Show the cover of Probuditi! and read the title and the author’s name 
aloud. Then read the story aloud slowly and clearly, showing the 
illustrations as you read.

Clarify vocabulary as you encounter it in the text by reading the 
word, briefly defining it, rereading it in context, and continuing (for 
example, “ ‘Inside were tickets to the matinee show’—a matinee show is 
a ‘performance or show in the afternoon’—‘Inside were tickets to the 
matinee show of Lomax the Magnificent’ ”).

suggested Vocabulary
matinee show: performance or show in the afternoon (p. 6)
hypnotist: person who can put people in a trance or under a spell (p. 6)
mystified: confused (p. 8)

ELL Vocabulary
English Language Learners may benefit from hearing additional 
vocabulary defined, including:
fixed her son with a serious look: (idiom) looked at her son seriously (p. 10)
bug off: (slang) go away (p. 12)
contraption: machine (p. 12)
snarled: growled (p. 26)
lit out: (slang) left in a hurry (p. 28)

3 Discuss the Story and Generate Writing Ideas
Ask and discuss:

Q What does Calvin find out at the end of this story?

Q (Show pages 12–13.) What did the contraption that Calvin and Rodney 
made do?

students might say:

“ Calvin finds out that Trudy wasn’t actually hypnotized at all.”

“ He finds out that Trudy was playing a trick on him all along.”

“ Calvin and Rodney wanted their contraption to hypnotize people, like 
the machine that Lomax had. But it didn’t work on Trudy.”

Use “Think, Pair, Share” to have partners first think about and then 
discuss:

Q If you were going to make up a fantasy machine that causes strange or 
magical things to happen, what might it be? [pause] Turn to your partner.

After a few moments, signal for the class’s attention and explain that 
volunteers will share their ideas with the class. Invite the students to 
listen for ideas that they might be interested in writing about and to jot 
these in the writing ideas section of their writing notebooks under the 

Teacher note
An in-depth interview with  
Chris Van Allsburg is available on 
Center for the Collaborative Classroom’s 
blog (collaborativeclassroom.org/
blog). The interview uses sophisticated 
vocabulary aimed at an adult readership. 
You might read it to gain background 
knowledge about Van Allsburg and 
choose passages from it to share with 
your students at another time.

Teacher note
The Suggested Vocabulary and 
ELL Vocabulary lists include words  
that are important for the students  
to understand in order to comprehend 
the story. To maintain the flow of the 
story, these words should be defined 
during the reading but 
not discussed.  
For more information, 
view “Introducing 
Vocabulary During a 
Read-aloud” (AV30).
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heading “Fantasy Machines.” Have several volunteers share their ideas 
with the class.

students might say:

“ I would make up a fantasy machine that people would wear on their 
heads that would tell what they were thinking.”

“ I would make up a contraption that made people giggle whenever 
they looked at it.”

“ I would create a time machine and go back to the time of the 
dinosaurs.”

Point out that one purpose for sharing in the writing community is to 
help one another get ideas for writing. Ask and briefly discuss:

Q What ideas did you hear that you added to your writing ideas section?

Encourage the students to try writing about ideas that interest them 
during Writing Time today.

WRITInG TIME
4 Write Independently

Ask the students to return to their seats. Explain that they will write 
silently for 10–15 minutes. Display the “Writing Time” chart (  WA4) 
and explain what the students can do during this time:

WA4
Writing Time
 •Write a story about a fantasy machine.
 •Choose an idea from your writing ideas section and write  
about it.
 •Write about anything else that interests you.

Remind the students that they do not need to finish one piece of 
writing before starting a new one. Also review that during the silent 
writing period there should be no talking, whispering, or walking 
around. Everyone (including you) will be silently writing. You will let the 
students know when Writing Time is over.

Have the students write for 10–15 minutes. Join them in writing 
for 5–10 minutes; then walk around the room and observe. If necessary, 
remind the students to double-space their writing.

Teacher note
The purpose of this unit is to give the 
students practice writing freely about 
topics they choose. Read-alouds are 
intended solely to stimulate creativity; 
the students may or may not be 
inspired to write something related to 
a read-aloud. At this point, they are not 
expected to know the features of genres 
or to write in any particular genre.
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CLAss AssEssMEnT noTE

Observe the students and ask yourself:
 •Are the students writing in silence?
 •Are they staying in their seats?
 •Are they skipping lines in their notebooks?

If necessary, remind the class of your expectations for silent writing during 
this time. Note which students write easily and which have difficulty 
getting started. If you notice any student struggling to start writing after  
10 minutes, pull him aside quietly and ask questions such as:

Q What are you thinking about right now?

Q What ideas have you written in your writing ideas section? Let’s pick 
one and talk about what you might write.

Record your observations on the “Class Assessment Record” sheet (CA2); 
see page 7 of the Assessment Resource Book.

Signal to let the students know when Writing Time is over. Remind 
them to use their self-stick notes to save blank pages in their notebooks 
for any unfinished pieces they wish to continue another day.

sHARInG AnD REFLECTInG
5 Share Writing and Reflect on Interactions

Have the students put their pencils (but not their notebooks) away and 
have a few volunteers read their writing aloud. Encourage the other 
students to express their interest and appreciation after each reading. 
Use questions such as:

Q What did you enjoy about [Liz’s] piece?

Q What questions can we ask [Reggie] about what he wrote?

Q Why is it important that we show interest and appreciation for one 
another’s writing?

EXTEnsIon
Read a Variety of Genres Aloud
One goal for the first few weeks of this program is to expose the 
students to a variety of styles and genres through read-alouds. This week 
they heard a funny sequel to a fairy tale, an imaginary tale, and a fiction 
story with both realistic and fantastical elements. In Week 2, they will 
hear more fiction and explore stories drawn from their own lives as well 
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as fiction that stretches the imagination. In Week 3, they will explore 
nonfiction about a variety of topics.

Whenever you have time, read additional examples of fiction (such as 
fantasies, mysteries, and science fiction stories), nonfiction (such as 
memoirs, biographies, collections of essays, “how-to” books, magazine 
or newspaper articles, and other expository text), and poetry aloud.
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There was a little girl called Janet, and it was her birthday. She had lots of 
presents. A little red bicycle. And a pair of roller skates. And a jump rope. And 
a big pile of books. But just the same, Janet was not very happy.

Why? Because her mother was away, visiting her sick granny. And her daddy, 
who was a train driver, had to go off and drive his train. And so Janet would 
be all alone that night.

Her daddy gave her a very nice supper—bread and butter and brown sugar 
and a drink of creamy milk. Then he tucked her up in bed and said, “Shut  
your eyes and go to sleep, and in no time at all it will be tomorrow and I shall 
be home for breakfast.” Off he went to drive his train.

Janet shut her eyes, but then she opened them again. She did not like 
being alone.

“Oh,” sighed Janet, “I wish I had someone to talk to.”

Then she heard a queer noise. What could it be?

Pitter-patter, tip-tap, scuffle-scuffle, rattle-rattle, pitter-patter. Janet listened. 
The noise came from the next room. There it was again! Pitter-patter, tip-tap, 
scuffle-scuffle, rattle-rattle, pitter-patter. Janet jumped out of bed and tiptoed 
to the next room.

What do you think she saw?

All her new books were opening, and all the creatures in them were coming 
out. There was a book about elves, and all the elves were running out of the 
book and playing leapfrog and climbing up into the china closet. There was a 
book about mermaids, and all the mermaids were swimming out and diving 
into the bath. There was a book about penguins, and all the penguins were 
waddling out and climbing up into the icebox. There was a book about seals, 
and all the seals were flopping out and pulling each other up into the sink.

The Elves in the shelves
from A Necklace of Raindrops and Other Stories by Joan Aiken,  
illustrated by Kevin Hawkes

Short
Story

“The Elves in the Shelves” from A Necklace of Raindrops and Other Stories by Joan Aiken. Text 
copyright © 1968 and renewed 1996 by Joan Aiken. Used by permission of Alfred A. Knopf, an 
imprint of Random House Children’s Books, a division of Penguin Random House LLC. All rights 
reserved.  

(continues)
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The Elves in the shelves
(continued)

So when Janet looked, she saw

 elves in the shelves,

  mermaids in the bathtub,

   penguins in the icebox,

    rabbits in the coal bin,

     peacocks on the table,

      and seals in the sink.

Wasn’t that a funny sight, enough to make you blink!

“Who are all of you?” said Janet. “And what are you doing here?”

“We have come to play with you so you shan’t be all alone!”

Janet had never had so many playmates before. Who should she play with 
first? The elves in the shelves? They were playing football with a marble. Or 
the mermaids in the bathtub? They were floating on Janet’s sponge for a 
raft. Or the penguins in the icebox? They were sliding on a slippery bit of ice. 
Or the rabbits in the coal bin? They were playing hunt-the-thimble. Or the 
peacocks on the table? They were playing patience. Or the seals in the sink? 
They were playing splashing.

First Janet played with the elves. Then with the mermaids. Then with the 
penguins. Then with the rabbits. Then with the peacocks. Then with the seals.

Then she heard a voice behind her. It said, “Nobody wants to play with me!”

Janet looked round. There stood a tiger in front of the fire. He had come out 
of the very bottom book of all. He was big, and he had long, long whiskers and 
a long, long tail, and he had black and yellow stripes all over.

“Tickle my tail,” he said, “and I’ll chase you!”

“We don’t like to be chased,” cried the elves. “You’re too rough.” But he chased 
the elves along the shelves.

“The Elves in the Shelves” from A Necklace of Raindrops and Other Stories by Joan Aiken. Text 
copyright © 1968 and renewed 1996 by Joan Aiken. Used by permission of Alfred A. Knopf, an 
imprint of Random House Children’s Books, a division of Penguin Random House LLC. All rights 
reserved.  

(continues)
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The Elves in the shelves
(continued)

“We don’t like to be chased,” cried the mermaids. But Tiger chased them out 
of the bathtub.

“We don’t want to be chased,” cried the penguins. But Tiger chased them out 
of the icebox.

“We don’t want to be chased,” squeaked the rabbits. But Tiger chased them 
out of the coal bin.

“We don’t want to be chased,” barked the seals. But Tiger chased them out of 
the sink.

“We don’t want to be chased,” screamed the peacocks. But Tiger chased them 
off the table.

Everyone was cross, and some of the elves were crying.

“Tiger,” said Janet, “you are too rough. You must play more gently.”

“Tell him to go back into his book!” everybody cried.

So Janet picked up the book and said, “Bad boy! Bad Tiger! Go back inside!”

Tiger looked sad. “I only want to run,” he said. “For I can run

  faster than the wind,

   faster than the weather,

    faster than the fastest clouds

     that cross the sky together!

“Please,” Tiger said to Janet, “can I go for a run outside? After that I will be 
quiet and good, and not chase the others.”

“I had better come too,” Janet said, “to keep an eye on you.”

“Then jump on my back and tickle my tail!”

So Janet jumped on his back and tickled his tail. And he ran out the door and 
down the stairs and along the street and across the park, fast, faster, fastest of 
all! And as he ran he sang,

“The Elves in the Shelves” from A Necklace of Raindrops and Other Stories by Joan Aiken. Text 
copyright © 1968 and renewed 1996 by Joan Aiken. Used by permission of Alfred A. Knopf, an 
imprint of Random House Children’s Books, a division of Penguin Random House LLC. All rights 
reserved.  

(continues)
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The Elves in the shelves
(continued)

 “I can run

  faster than the wind,

   faster than the weather,

    faster than the fastest clouds

     that cross the sky together!”

Then they met a man with a glass foot. He cried, “Oh, please, my hat has 
blown off. Can you catch it for me, for if I run, I might break my glass foot?”

“Pooh!” said Tiger. “I can easily catch your hat.”

And he went chasing across the park and they caught the hat and gave it back 
to the man with the glass foot. And he was very grateful.

Then they saw a woman who called, “Please, can you help me? I belong in 
Tomorrow, but I got left behind. Can you catch up with Tomorrow for me?”

“Easy,” said Tiger. “For I can run

  faster than the wind,

   faster than the weather,

    faster than the fastest clouds

     that cross the sky together!

Jump on my back behind Janet and tickle my tail.”

So the woman jumped on his back and she tickled his tail. And he went chasing 
over the country and easily caught up with Tomorrow and put the woman 
back where she belonged.

“Thank you,” she called. “I’ll send you a postcard from Tomorrow.”

Then they saw a boy who called, “Help! A Pandaconda from the circus is 
chasing me because I pulled its whiskers! Save me!”

“Easy!” said Tiger. “Jump on my back and tickle my tail.”

“The Elves in the Shelves” from A Necklace of Raindrops and Other Stories by Joan Aiken. Text 
copyright © 1968 and renewed 1996 by Joan Aiken. Used by permission of Alfred A. Knopf, an 
imprint of Random House Children’s Books, a division of Penguin Random House LLC. All rights 
reserved.  

(continues)
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The Elves in the shelves
(continued)

So they tickled his tail and away he went, fast, faster, fastest of all! At first the 
Pandaconda came whistling after, but soon it gave up and went back to sleep 
in its hole under the merry-go-round.

“Thank you for saving me,” said the boy. And he gave them each a nut and 
jumped off as they passed by his home.

Then Janet said, “Goodness, there’s the train that my daddy comes home on. 
Quick, quick, or he’ll be home first and wonder where I am!”

“Easy!” said Tiger. “I can beat a train any day. For I can run

  faster than the wind,

   faster than the weather,

    faster than the fastest clouds

     that cross the sky together!

Only tickle my tail.” So Janet tickled his tail and they went racing back, over 
the country and over the town, over houses and churches and mountains and 
rivers, across the park and along the street, and in through Janet’s window.

“Quick!” she cried. “You must all get into your books, for my daddy’s 
coming home.”

For there were

 elves in the shelves,

  mermaids in the bathtub,

   penguins in the icebox,

    rabbits in the coal bin,

     peacocks on the table,

      and seals in the sink.

“The Elves in the Shelves” from A Necklace of Raindrops and Other Stories by Joan Aiken. Text 
copyright © 1968 and renewed 1996 by Joan Aiken. Used by permission of Alfred A. Knopf, an 
imprint of Random House Children’s Books, a division of Penguin Random House LLC. All rights 
reserved.  

(continues)



36  Being a Writer™ Teacher’s Manual, Grade 6

The Elves in the shelves
(continued)

“I will play with you all again tomorrow night,” Janet promised. She pushed 
them all into their books (Tiger was the hardest to push because he was so 
big) and then she ran next door and jumped into bed and shut her eyes tight.

Next thing she was asleep!

And next thing she was awake again, and there was her daddy making 
breakfast. After breakfast, Janet went and looked at her books, but they were 
quite quiet and still. If it hadn’t been for a small, just the smallest, footprint 
on a shelf, a little, just the littlest, gold scale in the bathtub, a tiny, just the 
tiniest, feather in the icebox, and ONE tiger’s whisker on the rug, you would 
never have guessed that there had been

 elves in the shelves,

  mermaids in the bathtub,

   penguins in the icebox,

    rabbits in the coal bin,

     peacocks on the table,

      seals in the sink.

and a big stripy tiger sitting in front of the fire. . . .

“The Elves in the Shelves” from A Necklace of Raindrops and Other Stories by Joan Aiken. Text 
copyright © 1968 and renewed 1996 by Joan Aiken. Used by permission of Alfred A. Knopf, an 
imprint of Random House Children’s Books, a division of Penguin Random House LLC. All rights 
reserved.  
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 “About Joan Aiken” from indiebound.org/author-interviews. Copyright © 2014. Reprinted with 
permission of the American Booksellers Association.

Born in 1924 in Sussex, England, to the American poet Conrad Aiken and 
Canadian-born Jessie (McDonald) Aiken, young adult author and illustrator 
Joan Aiken has written over thirty-five titles for young adults and over 
twenty for adults. . . . As a child, Aiken took solitary walks in the fields 
surrounding her parents’ house and concocted stories to amuse herself; when 
her younger brother grew old enough to tag along, she invented more stories 
to tell him when he grew tired. Both children created imaginary countries and 
often swapped details about their own fantasy land.

 

When did you begin writing? What were your influences?

Joan Aiken: I began writing on my 5th birthday, when I bought a writing 
pad with birthday money and began filling it with poems and stories. The 
stories were very short. One, “Her Husband was a Demon,” based on a dream, 
was longer. When I went to school at age 12, two books in the school library, 
John Masefield’s The Midnight Folk and The Box of Delights, influenced me 
very much in my first full-length novel, written at age 16 or 17. But other 
influences were multifarious, since I read so much as a child—E.E. Nesbit, 
Francis Hodgson Burnett, Charles Dickens, Saki, James Thurber, and Edgar 
Allan Poe.

I have read that, when writing a book, you used to read it to your children, 
as they were the best critics. While writing, do you still read your books to 
children?

I have read my books to my grandchildren, who seemed to enjoy them and 
were not as critical as my children—but perhaps a grandmother is thought to 
be above criticism.

What do you feel is the difference between writing for adults and writing 
for children? Do you plan the piece or work differently?

. . . There are many differences—the vocabulary is simpler, the style more 
direct. The pace is faster when writing for children, who soon become bored 
by descriptions of thought-processes, flashbacks, overlong descriptions. 

About Joan Aiken
Excerpted from lib.usm.edu and indiebound.org

Article

(continues)
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About Joan Aiken
(continued)

There is no great difference in the structure of plots. Characters in children’s 
books are simpler and more strongly defined. . . .

Are you working on anything?

I am working on a new Dido Twite story called Midwinter Nightingale, but it 
has been blocked by the illness of my husband who has recently needed so 
much care that it left little energy for anything else. But I don’t despair about 
it. Dangerous Games was first started in 1958 and had a 40-year incubation.

 

(Joan Aiken died in 2004 at the age of 79.)

 “About Joan Aiken” from indiebound.org/author-interviews. Copyright © 2014. Reprinted with 
permission of the American Booksellers Association.
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Week 2

sideways stories from Wayside school
by Louis Sachar, illustrated by Adam McCauley
Strange and silly things happen in the thirtieth-floor  
classroom of Wayside School.

Article
“About Louis sachar”
(see page 66)
The popular author talks about his writing and inspirations.

Short
Stories

“Milk,” “Journey,” and “Mosquito”
by Barry Yourgrau
(see pages 68–70)
People climb into cows, enter tiny worlds, and float up to 
ceilings in three surreal stories that encourage students to 
stretch their imaginations.

oV E RV I E W

Online Resources
Visit the CCC Learning Hub (ccclearninghub.org) to find your online resources for this week.

Whiteboard Activities
 • WA5–WA10

Assessment Forms
 • “Class Assessment Record” sheets (CA3–CA4)

 • “Conference Notes” record sheet (CN1)

Reproducible
 • (Optional) “Milk” (BLM2)

Professional Development Media
 • “Setting Up Writing Conferences” (AV7)

 • “Turning and Looking at the Speaker” (AV16)

 • “Planning a Lesson” (AV33)
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Writing Focus
 • Students hear and discuss good writing.
 • Students generate ideas for writing.
 • Students explore prewriting techniques.
 • Students learn about a professional author’s writing practice.
 • Students write freely about things that interest them.
 • Students confer in pairs.

social Development Focus
 • Teacher and students build the writing community.
 • Students build on one another’s thinking during class discussion.
 • Students use writing and pair conference time responsibly.
 • Students express interest in and appreciation for one 
another’s writing.

DO AHEAD
 ✓ Prior to Day 1, make a copy of the “Class Assessment Record” 
sheet (CA3) on page 8 of the Assessment Resource Book.

 ✓ Prior to Day 3, make a class set of the “Conference Notes” record 
sheet (CN1) on page 12 of the Assessment Resource Book. This week, 
you will begin conferring with individual students during Writing 
Time and documenting your observations and suggestions for 
each student.

 ✓ Prior to Day 5, prepare to distribute a Student Writing Handbook to 
each student.

 ✓ Prior to Day 5, prepare a lined piece of paper (not chart paper) titled 
“Our Class’s Intriguing First Lines.”

 ✓ Prior to Day 5, make a copy of the “Class Assessment Record” 
sheet (CA4) on page 9 of the Assessment Resource Book.

TEACHER As WRITER

“I’m sure a beautiful empty 
notebook was the reason I wrote 
my first book. It was begging for 
filling.” 

— Jacqueline Jackson

In your writing notebook, start 
a section at the back called 
“Writing Ideas.” Jot down events 
and ideas from your own life that 
you might want to write about. 
Consider:
 • What is your earliest memory?
 • When did something strange 
happen to you?
 • When did you feel truly 
content or truly miserable?
 • When did you realize 
something you didn’t know 
before?
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In this lesson, the students:
 •Hear and discuss stories inspired by the author’s life

 •Quick-write about ideas from their own lives

 •Practice “Think, Pair, Share”

 •Get ideas by listening to one another

 •Write freely about things that interest them

 •Express interest in and appreciation for one another’s writing

GETTInG READY To WRITE
1 Gather and Briefly Review

Have the students bring their notebooks and pencils and gather with 
partners sitting together, facing you. Review that you have been reading 
different texts aloud to help the students get ideas for writing. Remind 
them that last week they heard a funny sequel to a fairy tale (Goldilocks 
and Just One Bear), a fantasy story about storybook characters leaping 
from the pages (“Elves in the Shelves”), and the fiction story Probuditi! 
about a fantasy machine.

On a sheet of chart paper titled “Writing Ideas,” write sequels to fairy 
tales and fantasy stories. Explain that you will continue to add other ideas 
to the chart over the coming weeks.

Tell the students that you will read some funny stories today. Invite 
them to try to get ideas for their own writing as they listen.

2 Read from Sideways Stories from Wayside School 
and Discuss
Show the cover of Sideways Stories from Wayside School and read the 
title and the names of the author and the illustrator aloud. Read the 
Introduction on page 9 aloud, and then read “Mrs. Gorf” and “Mrs. 
Jewls” on pages 11–18 slowly and clearly. Clarify vocabulary as you 
encounter it in the text by reading the word, briefly defining it, 
rereading it in context, and continuing (for example, “ ‘The children 
were flabbergasted’—flabbergasted means ‘very, very surprised’—‘The 
children were flabbergasted.’ ”)

suggested Vocabulary
flabbergasted: very, very surprised (p. 16)

Materials
 •Sideways Stories from Wayside 
School (pages 9, 11–18)

 •Chart paper and a marker

 •“Quick-write” chart (WA5)

 •“Writing Time” chart (WA6)

 •“Class Assessment Record” 
sheet (CA3)

Teacher note
Save the “Writing Ideas” chart to use 
throughout the unit.

In general, charts that the students will 
refer to over time are written on chart 
paper rather than being displayed on 
digital whiteboard charts (Whiteboard 
Activities). See “Charts” on page xliii 
for more about the use of paper and 
whiteboard activity charts.

Teacher note
You might use self-stick notes to mark 
the places in the book where the 
suggested vocabulary words appear. 
Write the meaning of each word on a 
note to help you define it smoothly 
without interrupting the reading. For 
more information about planning 
lessons, see “Preparing 
the Daily Lessons” 
(page xxxvii). To learn 
more, view “Planning a 
Lesson” (AV33).

Getting Ideas from our  
own LivesDay 1



The Writing Community • Unit 1 OWeek 2 ODay 1  43

ELL Vocabulary
English Language Learners may benefit from hearing additional 
vocabulary defined, including:
one story high: all on one level (p. 9)
copied from John: looked at John’s answers and wrote them down, 
too (p. 11)
investigate: find out what was happening (p. 13)

Ask and briefly discuss:

Q What’s funny about the way these stories are written?

Ask the students to listen as you read some information about the 
author. Read aloud the information about Louis Sachar on the inside 
back cover. Ask:

Q What connections do you notice between Louis Sachar’s own life and 
Sideways Stories from Wayside School?

Point out that while Louis Sachar’s sideways stories did not actually 
happen to him (and could not have), real events and people from his life 
nonetheless inspired, or sparked, his imagination.

3 Introduce Quick-writes
Explain that the students will do a quick-write to help them get ideas 
for their own writing. Explain that a quick-write is a 5-minute writing 
exercise that everyone will do together. It gives everyone a chance to 
practice a particular writing technique.

Display the “Quick-write” chart (  WA5) and read the questions on it:

WA5
Quick-write
 •When did something strange or unusual happen to you?
 •Who is an unusual person you know from your life outside of 
school? What’s unusual about him or her?
 •When did you feel really happy, really sad, or really afraid?

Ask the students to open to the next blank page in their notebooks, pick 
one question from the chart, and write quickly about it for 5 minutes. 
Students who run out of things to say before the time is up should 
choose another question and keep writing. Encourage the students to 
keep their pencils moving and to write whatever comes to mind without 
thinking too much about it.

Teacher note
Quick-writes are short exercises that 
everyone participates in and discusses. 
They are an opportunity for the students 
to learn a technique together and to 
practice overcoming their “inner critic” 
by writing quickly, continuously, and 
without planning or deliberation.
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After 5 minutes of silent writing, call for the students’ attention. Use 
“Think, Pair, Share” to have partners first think about and then discuss:

Q What was it like to try to keep your pencil moving the whole time? [pause] 
Turn to your partner.

Signal for the students’ attention and have one or two students share 
what they discussed with the class. Explain that the students will have 
more opportunities to practice writing quickly and continuously during 
quick-writes. Point out that this kind of writing can be very helpful in 
getting writing ideas flowing.

WRITInG TIME
4 Write Independently

Ask the students to return to their seats. Explain that they will write 
silently for 10–15 minutes. Display the “Writing Time” chart (  WA6) 
and explain what the students can do during this time:

WA6
Writing Time
 •Continue the piece you started during the quick-write.
 •Choose an idea from your writing ideas section and write  
about it.
 •Work on a piece you started earlier.
 •Write about anything else that interests you.

Review that the students do not need to finish one piece of writing 
before starting a new one. Also remind them that during the silent 
writing period there should be no talking, whispering, or walking 
around. Everyone (including you) will be silently writing. You will let  
the students know when Writing Time is over.

Have the students write for 10–15 minutes. Join them in writing 
for 5–10 minutes; then walk around the room and observe them, 
assisting students as needed. If necessary, remind them to  
double-space their writing.

 E ELL note
English Language Learners may benefit 
from drawing their ideas before they 
write. Encourage them to draw what 
they want to write about and then talk 
quietly with you or their partners about 
their drawings. If necessary, support 
them by writing down key words or 
phrases they want to use so that the 
students can copy these words into  
their writing.

Teacher note
If necessary, remind the students to  
skip the pages they have “saved” with 
self-stick notes in order to continue 
earlier writing.
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CLAss AssEssMEnT noTE

Observe the students and ask yourself:
 •Are the students writing in silence?
 •Are they staying in their seats?
 •Are they skipping lines in their notebooks?

If you notice any student struggling to start writing after 10 minutes, pull 
her aside quietly and ask questions such as:

Q What are you thinking about right now?

Q What strange or unusual thing has happened in your life that you could 
write about? What could you write as a first sentence for that idea?

Q What ideas have you written in your writing ideas section? Let’s pick 
one and talk about what you might write.

Record your observations on the “Class Assessment Record” sheet (CA3); 
see page 8 of the Assessment Resource Book.

Signal to let the students know when Writing Time is over. Remind 
them to use their self-stick notes to save blank pages in their notebooks 
for any unfinished pieces they wish to continue another day.

sHARInG AnD REFLECTInG
5 Share and Reflect on Writing

Have the students put their pencils away. Ask and discuss the questions 
that follow, inviting the students to read passages of their writing aloud 
to the class, if they wish.

Q Did you write a story that was inspired by your own life today? Tell us 
about it.

Q What else did you write about? Tell us about it.

EXTEnsIon
Collect Family Stories
To extend the idea of writing stories inspired by real life, invite the 
students to ask their parents, grandparents, or other older family 
members to tell them stories about their lives or the past. Encourage the 
students to write the stories down to share with the class. You might 
also allow the students to invite older family members to the class to 
share their stories with the students.
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In this lesson, the students:
 •Learn about a professional author’s writing practice

 •Practice “Think, Pair, Share”

 •Write freely about things that interest them

 •Share their writing

 •Express interest in and appreciation for one another’s writing

GETTInG READY To WRITE
1 Gather and Discuss Building the Writing 

Community
Have the students bring their notebooks and pencils and gather with 
partners sitting together, facing you. Review that they are building 
a writing community in which everyone feels safe, respected, and 
comfortable expressing their creativity through writing. Tell the 
students that because this is such an important goal, they will devote 
time periodically to talking about how they are doing building the 
community. Use “Think, Pair, Share” to have partners first think about 
and then discuss:

Q What have you learned so far about being a member of our writing 
community? [pause] Turn to your partner.

After a few moments, signal for the class’s attention and invite a few 
volunteers to share with the class. Ask follow-up questions such as:

Q What might be scary about sharing our writing or thinking with others?

Q What can we do to help others feel that we respect and care about their 
thinking?

students might say:

“ If we don’t feel comfortable sharing our writing, we might keep it to 
ourselves and never get better at it.”

“ It could be scary to read something you wrote because people might 
act bored or like they’re not interested in it.”

“ We can listen when people are sharing their writing and tell them a 
part we liked.”

Encourage the students to be aware of how they are showing interest in 
and respect for their classmates’ thinking. Tell them you will check in 
with them to see how they are doing.

Materials
 •“About Louis Sachar”  
(see page 66)

 •Sideways Stories from Wayside 
School from Day 1 (pages 24–
26, 35–38)

 •“Writing Ideas” chart from 
Day 1

 •“Writing Time” chart (WA7)

 Facilitation Tip
During this unit, help the students learn 
that they are talking to one another (not 
just to you) during class discussions by 
directing them to turn and look at the 
person who will speak. Ask speakers to 
wait until they have the class’s attention 
before starting to speak. If students are 
unable to hear the speaker, encourage 
them to politely ask the speaker to speak 
up. Repeating these techniques over the 
next couple of weeks will help the 
students learn to participate responsibly 
in class discussions. To 
see this Facilitation Tip 
in action, view “Turning 
and Looking at the 
Speaker” (AV16).

Learning About an Author and 
Getting Ideas for WritingDay 2
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2 Learn About Louis Sachar
Show the cover of Sideways Stories from Wayside School and remind the 
students that they heard the first two stories from this collection and 
learned that real events and people from author Louis Sachar’s life 
inspired the stories. Direct the students’ attention to the “Writing Ideas” 
chart and add stories inspired by real life. Explain that today you will read 
some questions frequently asked of Louis Sachar and his responses to 
them, from his website.

Read “About Louis Sachar” (page 66) aloud slowly and clearly. Clarify 
vocabulary using the procedure you used in Day 1, Step 2 (see page 42).

suggested Vocabulary
writer’s block: feeling that you can’t think of anything to write

Ask and briefly discuss:

Q What did you find out about Louis Sachar?

students might say:

“ I found out that Louis Sachar wrote about Mrs. Gorf for the first time 
when he was in high school.”

“ I found out that sometimes he thinks writing is hard. He gets writer’s 
block.”

“ I found out that he was a teacher’s aide at an elementary school and 
that he liked being with the kids.”

Remind the students that they will learn about many different 
authors—their feelings, struggles, influences, and habits—as they 
develop as authors themselves this year.

3 “Think, Pair, Share” About a “Sideways Story”
Briefly show the “Contents” section of Sideways Stories from Wayside 
School and read aloud a few of the chapter titles. Explain that the book 
is organized so that each chapter is devoted to a particular person at the 
school. Tell the students that you will read two of the chapters today.

Read “Sharie” on pages 24–26 and “Calvin” on pages 35–38 slowly and 
clearly; then ask and briefly discuss:

Q Based on what you’ve heard so far in this book, what do you think 
characterizes a “sideways story”?

students might say:

“ A sideways story is a story in which weird things happen.”

“ The whole school is built funny, so everything that happens in the 
school is ‘sideways.’ ”

“ A sideways story has strange or silly characters in it.”

Teacher note
If the students have difficulty answering 
this question, suggest some ideas like 
those in the “Students might say” note.
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Use “Think, Pair, Share” to have partners first think about and then 
discuss:

Q If you were going to write a “sideways story” about our school, what could 
you write? [pause] Turn to your partner.

After partners have had ample time to talk, signal for the students’ 
attention. Explain that volunteers will share their thinking. Ask the 
students to open their notebooks to the writing ideas section and write a 
new heading, “Sideways Stories.” As volunteers share, invite the students 
to listen for any writing ideas they want to remember and to jot these in 
their notebooks. Have a few volunteers share their thinking.

Ask and briefly discuss:

Q What ideas did you add to your writing ideas section?

Direct the students’ attention to the “Writing Ideas” chart and add 
sideways stories.

WRITInG TIME
4 Write Independently

Ask the students to return to their seats. Explain that they will write 
silently for 15–20 minutes. Display the “Writing Time” chart (  WA7) 
and explain what the students can do during this time:

WA7
Writing Time
 •Write a “sideways story” about our school.
 •Choose an idea from your writing ideas section and write  
about it.
 •Work on a piece you started earlier.
 •Write about anything else that interests you.

Briefly review that during the silent writing period, everyone (including 
you) will be silently writing. You will let them know when Writing Time 
is over.

Join the students in writing for 5–10 minutes; then walk around the 
room and observe, assisting students as needed. If necessary, remind 
them to double-space their writing.

Signal to let the students know when Writing Time is over. If necessary, 
remind them to use their self-stick notes to save blank pages in their 
notebooks for any unfinished pieces they wish to continue another day.

Teacher note
During “Think, Pair, Share,” remember 
to pause for 10 seconds for students 
to think before saying, “Turn to your 
partner.”

Teacher note
The independent writing period is 
gradually getting longer. Observe the 
students carefully and increase the time 
more slowly, if necessary. The goal is to 
get the students writing independently 
for at least 30 minutes per day by the 
end of Unit 1.
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sHARInG AnD REFLECTInG
5 Share Writing

Have the students bring their notebooks and gather with partners 
sitting together, facing you. Invite a few volunteers to share what  
they wrote. Encourage the class to think about what they can do to 
express interest and appreciation as their classmates share. Ask and 
briefly discuss:

Q If you worked on a “sideways story” about our school, tell us about it.

Q If you wrote about an idea from your writing ideas section, tell us about it.

Q What questions or comments do you have for [Nate] about the piece he 
just shared?

Q Why is it important that we show interest in and appreciation for one 
another’s writing? [pause] Turn to your partner.

6 Reflect on Using “Think, Pair, Share”
Remind the students that they have been using “Think, Pair, Share” to 
think before talking to their partners. Ask and briefly discuss:

Q How does it help you when you take time to think about a question before 
talking to your partner?

Q What problems did you have with “Think, Pair, Share” today? How can 
you avoid these problems next time?

students might say:

“ We ran out of time before both of us got to talk during ‘Think,  
Pair, Share.’ ”

“ Next time we can make sure to take turns so both of us get to talk.”

“ I did all the talking because my partner didn’t say much. Next time I 
will ask my partner what she thinks.”

EXTEnsIons
Read More from Sideways Stories from  
Wayside School
If your students are interested, read and discuss other chapters from 
Sideways Stories from Wayside School. Take time to discuss which parts of 
the stories might be inspired by real life and which parts are “sideways.” 
You might also read aloud chapters from other books in the series, 
such as Wayside School Is Falling Down and Wayside School Gets a Little 
Stranger. Encourage the students to continue thinking about “sideways 
stories” about their own school that they might write.
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Discuss the Organizational Structure of Sideways 
Stories from Wayside School
Show the cover of Sideways Stories from Wayside School and remind the 
students that they heard parts of this book earlier. Ask:

Q What do you remember about Wayside School?

Q What do you remember about how the stories in this book are organized?

If necessary, review that author Louis Sachar organizes the stories in a 
way that makes sense for the book. Show the table of contents and point 
out that the book is structured in thirty chapters (since Wayside School 
is thirty stories tall), and each chapter tells a story about a student or 
teacher from the thirtieth floor of the school. (If the students do not 
recall this, you might read aloud parts of the Introduction on page 9.) 
Point out that this playful, creative way of organizing the book adds to 
readers’ enjoyment of the stories.

Explain that one thing good writers do is think about different ways they 
can organize, or structure, their writing to make it especially enjoyable, 
interesting, and clear for readers. Then ask and discuss:

Q Imagine that our class is writing our own book of “sideways stories” about 
our school. How might we organize the stories in our book?

students might say:

“ We could organize our stories by where they happen. We could put 
all the recess stories together in one section, all the cafeteria stories 
together, and all the classroom stories together.”

“ We could structure our book so that the stories appear in the order 
that they happen, from first to last.”

“ We could organize our stories by what happens in them. If there are a 
lot of stories with class pets in them, we could put those together.”

“ We could organize our stories by grade, so that all the sixth-grade 
stories are together.”

Ask follow-up questions such as:

Q How might [organizing our stories by where they happen] make our book 
more [enjoyable/interesting/clear] for readers?

After several moments, signal for the class’s attention and have 
volunteers share their thinking with the class. Encourage the students 
to think about the organization of texts they read and how they might 
organize their own writing.
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In this lesson, the students:
 •Hear and discuss two short stories

 •Quick-write about ideas that stretch the imagination

 •Get ideas by listening to one another

 •Write freely about things that interest them

 •Express interest in and appreciation for one another’s writing

GETTInG READY To WRITE
1 Gather and Discuss Stretching the Imagination

Have the students bring their notebooks and pencils and gather with 
partners sitting together, facing you. Remind the students that you 
are reading various kinds of texts to help them get ideas for their own 
writing. Explain that today you will read a very different kind of story, a 
story that invites them to really stretch their imaginations.

2 Read “Milk” Aloud Twice and Discuss
Read “Milk” by Barry Yourgrau (page 68) aloud slowly and clearly, 
clarifying vocabulary as you read.

suggested Vocabulary
cavity: hole
lulling: calm or soothing
protest: disagreement
fathom: understand

ELL Vocabulary
English Language Learners may benefit from hearing additional 
vocabulary defined, including:
wisecracks: jokes
dozes: starts to fall asleep
beside themselves: very upset
band their hoarse voices into a collective shriek of protest: yell together to 
show they do not agree
feebler: weaker
cautious in her gait: walking carefully

Materials
 •“Milk” and “Journey”  
(see pages 68 and 69, 
respectively)

 •“Writing Time” chart (WA8)

 •Class set of “Conference Notes” 
record sheets (CN1)

Getting Ideas for Writing Day 3
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Ask:

Q What is this story about? Turn to your partner.

After a moment, signal for the students’ attention. Without discussing 
as a class, explain that you will reread the story and ask the students to 
listen for anything they might have missed the first time. Read the story 
aloud again; then ask and discuss as a class:

Q What’s unusual about this story?

students might say:

“ It’s unusual that a man climbs into a cow. That couldn’t really 
happen.”

“ It’s unusual because you never find out what happens to him.”

“ It’s unusual because it’s so short.”

3 Read “Journey” Aloud Twice and Discuss
Explain that you will read aloud “Journey” (page 69), another story 
by Barry Yourgrau. Repeat the procedure you used in Step 2 to read 
“Journey” twice, clarifying vocabulary on the first reading, having 
partners talk briefly, rereading the story, and discussing it as a class.

suggested Vocabulary
proscenium: in a theater, the part of the stage from which a curtain  
would hang
canal: waterway
barge: large, flat-bottomed boat used to transport things
indistinguishable: impossible to see as a separate thing

ELL Vocabulary
English Language Learners may benefit from hearing additional 
vocabulary defined, including:
miniature: small
mournfully: sadly
miniscule: tiny

Ask and briefly discuss:

Q What’s similar in how Barry Yourgrau wrote “Milk” and “Journey”?

students might say:

“ Both stories are really short.”

“ Both stories happen in an imaginary world.”

“ Both stories have really weird things happen in them.”

“ Both stories have a man that does something strange.”
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4 Quick-write: Stretching the Imagination
Point out that these two stories show that writers are free to write about 
anything they can imagine, no matter how far-fetched or strange. The 
writer can create completely imaginary worlds and write about them as 
if they were real. Use “Think, Pair, Share” to have partners first think 
about and then discuss:

Q What ideas are you having that you might be able to write about? [pause] 
Turn to your partner.

After partners have discussed the question, signal for the class’s 
attention. Without discussing as a class, have the students open to the 
next blank page in their writing notebooks and do a 5-minute quick-
write, jotting down any ideas they have. Encourage them to keep their 
pencils moving and to write whatever they are thinking about, without 
stopping to question it.

After 5 minutes of silent writing, signal for the students’ attention. 
Explain that the students will now reread their quick-writes. Each 
student will pick one idea she wrote to share with the class. Give the 
students a moment to select what they will share, and then go around 
the room and have the students share their ideas, without comment.

After everyone has shared, use “Think, Pair, Share” to have partners first 
think about and then discuss:

Q What interesting ideas did you hear as you listened to your classmates? 
[pause] Turn to your partner.

After a few moments, signal for the students’ attention. Remind them 
that one purpose for sharing in the writing community is to help one 
another get ideas for writing. Invite the students to jot any ideas they 
heard that they want to remember in the writing ideas section of their 
writing notebooks.

WRITInG TIME
5 Write Independently

Ask the students to return to their seats. Tell them that they will write 
silently for 15–20 minutes. Display the “Writing Time” chart (  WA8) 
and explain what the students can do during this time:

WA8
Writing Time
 •Choose an idea from today’s quick-write and continue writing 
about it.
 •Work on any piece you started earlier.
 •Start a new piece of writing.

Teacher note
Remember to pause for 10 seconds or 
more for students to think before saying, 
“Turn to your partner.”
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Join the students in writing for 5–10 minutes; then confer with 
individual students.

TEACHER ConFEREnCE noTE

Over the next week and a half, call individual students to a back table and 
confer quietly with them for 5–10 minutes each to get a sense of their 
strengths and weaknesses as writers. Ask each student to show you his 
writing, read some of it aloud to you, and talk about his ideas and feelings 
about writing. Ask the student questions such as the following and record 
his responses.

Q Where did you get this idea?

Q What do you like about writing so far this year?

Q How do you feel about your writing?

Q How do you feel when you are asked to read your own writing to  
the class?

Q What do you do best as a writer?

Q What kinds of things do you want to write (or write about) in the 
coming year?

Q How do you want to improve as a writer this year?

Document your observations for each student on a “Conference Notes” 
record sheet (CN1); see page 12 of the Assessment Resource Book.

Signal to let the students know when Writing Time is over. If necessary, 
remind the students to use their self-stick notes to save blank pages in 
their notebooks for any unfinished pieces they wish to continue  
another day.

sHARInG AnD REFLECTInG
6 Share and Reflect on Writing

Have the students put their pencils away. Ask and discuss the questions 
that follow, inviting the students to read passages of their writing aloud 
to the class, if they wish.

Q Who wrote about an imaginary world or something far-fetched and 
strange today? Tell us about it.

Q What else did you write about? Tell us about it.

Teacher note
For more information about  
conferring with students, see  
“Teacher Conferences” 
on page xxxix. To learn 
more, view “Setting  
Up Writing 
Conferences” (AV7).

Teacher note
You might use the “Conference Notes” 
record sheet (CN1) as a survey of the 
students’ goals and interests. For more 
information, see “Student Goals and 
Interests Survey” on page vii of the 
Assessment Resource Book.

Teacher note
In Unit 2, each student will pick a draft 
from her writing notebook to take 
through the revision and publication 
process. As you confer, if you notice that 
a student’s notebook writing consists 
mostly of lists or many very short pieces, 
you might encourage the student to start 
a new piece or continue working on a 
piece she has already started.
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In this lesson, the students:
 •Hear and discuss a story

 •Quick-write about ideas that stretch the imagination

 •Get ideas by listening to one another

 •Write freely about things that interest them

 •Use Writing Time responsibly

GETTInG READY To WRITE
1 Gather and Review “Writing Ideas” Chart

Have the students bring their notebooks and pencils and gather the class 
with partners sitting together, facing you.

Direct the students’ attention to the “Writing Ideas” chart and review 
the items on it. Remind the students that yesterday they heard “Milk” 
and “Journey,” two short stories in which the author, Barry Yourgrau, 
creates strange imaginary worlds and writes about them as if they were 
real. Ask and briefly discuss:

Q Did anyone attempt to write a story like “Milk” or “Journey”? Tell us 
about it.

Add strange imaginary worlds to the “Writing Ideas” chart. Explain that 
today the class will hear another story by Barry Yourgrau. Invite the 
students to use their imaginations as they listen to the story.

2 Read “Mosquito” Aloud Twice and Discuss
Read “Mosquito” by Barry Yourgrau (see page 70) aloud slowly and 
clearly, clarifying vocabulary as you read.

suggested Vocabulary
commenced her in-depth narrative: started telling her detailed story
rapt: very interested

Materials
 •“Mosquito” (see page 70)

 •“Writing Ideas” chart 
from Day 2

 •“Writing Time” chart (WA9)

 Facilitation Tip
Continue to prompt the students to 
turn and look at the person who will 
speak. (You might say, “Alberto is going 
to speak now. Let’s all turn and look at 
him.”) During the discussion, scan the 
class to ensure that the students are 
looking at the person who is speaking. 
If necessary, interrupt the discussion to 
remind them of your expectations.

Getting Ideas for Writing Day 4
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ELL Vocabulary
English Language Learners may benefit from hearing additional 
vocabulary defined, including:
mosquito: small, bloodsucking insect
swells: puffs up
prescription: doctor’s order for medicine
make my exit: (idiom) leave

Ask:

Q What is this story about? Turn to your partner.

After a moment, signal for the students’ attention. Without discussing 
as a class, explain that you will reread the story and ask the students to 
listen for anything they might have missed the first time. Read the story 
aloud again; then ask and discuss as a class:

Q How is this story similar to “Milk” and “Journey”?

Point out that, in lines like “ ‘Why are you always doing these things!’ ” 
and “. . . the neighbor, who is very kind and has a stepladder and is used 
to my mother’s ways,” the author writes about these strange occurrences 
in a very matter-of-fact way, as if they happen every day.

3 Quick-write: Stretching the Imagination
Remind the students that writers are free to write about anything they 
can imagine. Invite the students to really tap into their imaginations as 
they write today. Use “Think, Pair, Share” to have partners first think 
about and then discuss:

Q What ideas are you having that you might be able to write about? [pause] 
Turn to your partner.

After partners have discussed the question, signal for their attention. 
Without discussing as a class, have the students open to the next blank 
page in their writing notebooks and do a 5-minute quick-write, jotting 
down any ideas they have. Encourage them to keep their pencils moving 
and to write whatever they are thinking about, without stopping to 
question it.

After about 5 minutes, signal for the students’ attention. Explain that, 
as they did yesterday, each student will select one idea he wrote and read 
it aloud to the class. Give the students a moment to select their ideas. 
Then go around the room and have each student share his idea, without 
comment. After all have shared, ask and briefly discuss:

Q What interesting ideas did you hear as you listened to your classmates?
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Remind the students that they share in the writing community to help 
one another get ideas for writing. Give the students a moment to jot 
down any additional ideas they had after listening to their classmates in 
the writing ideas section of their notebooks.

4 Discuss Being Responsible During Writing Time
Have the students return to their seats. Ask and briefly discuss:

Q How will you act responsibly during Writing Time today?

students might say:

“ I will not walk around during Writing Time. I’ll just sit and write.”

“ I’m going to sharpen my pencil ahead of time so I won’t have to do it 
during Writing Time.”

“ I’m not going to talk to anyone near me.”

Encourage the students to keep these things in mind during Writing 
Time today. Explain that you will check in afterward to see how they did.

WRITInG TIME
5 Write Independently

Display the “Writing Time” chart (  WA9) and have the students write 
silently for 20–25 minutes.

WA9
Writing Time
 •Choose an idea from today’s quick-write and continue writing 
about it.
 •Work on any piece you started earlier.
 •Start a new piece of writing.

Join the students in writing for 5–10 minutes; then confer with 
individual students.

Teacher note
Continue to gradually lengthen the 
independent writing period. Observe the 
students carefully and increase the time 
more slowly, if necessary. The goal is to 
get the students writing independently 
for at least 30 minutes per day by the 
end of Unit 1.
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TEACHER ConFEREnCE noTE

Continue to confer with individual students for 5–10 minutes each. Ask 
each student to show you her writing, read some of it aloud to you, and talk 
about her ideas and feelings about writing. Ask the student questions such 
as the following and record her responses.

Q Where did you get this idea?

Q What do you like about writing so far this year?

Q How do you feel about your writing?

Q How do you feel when you are asked to read your own writing to  
the class?

Q What do you do best as a writer?

Q What kinds of things do you want to write (or write about) in the 
coming year?

Q How do you want to improve as a writer this year?

Document your observations for each student on a “Conference Notes” 
record sheet (CN1); see page 12 of the Assessment Resource Book.

Signal to let the students know when Writing Time is over.

sHARInG AnD REFLECTInG
6 Share Writing and Reflect on Interactions

Have a few volunteers share what they wrote. Encourage the class to 
express their interest and appreciation.

After the volunteers share, help the students reflect on their behavior 
and interactions by briefly discussing:

Q What did you do to act responsibly during Writing Time?

Q What did you do to act responsibly when your classmates shared their 
writing?
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WRITInG ABoUT READInG

WrITINg abOuT rEaDINg aCTIvITIES
Writing About Reading activities provide the students with opportunities to 
write opinions about and make connections to texts they discuss in the Being 
a Writer program. The activities are optional and can be done at the end of the 
lesson or another time. For more information, see “Writing About Reading” 
on page xx.

Analyze a Story by Barry Yourgrau
Review that the students heard three stories by Barry Yourgrau, “Milk,” 
“Journey,” and “Mosquito.” Ask and briefly discuss:

Q What do you remember about these stories?

Q How did these stories make you feel as you heard them?

Invite volunteers to share their thinking. As they share, be prepared to 
read passages from the stories aloud to support their thinking.

students might say:

“ The stories are short and strange. Things happen that aren’t possible 
in real life, like a man climbing inside a cow or a woman getting bitten 
by a mosquito, swelling up, and floating in the air.”

“ The author writes about impossible things, but he writes as if they 
really could happen.”

“ These stories made me feel weird but also kind of peaceful, like I was 
having a strange dream.”

“ I agree with [Han]. The stories made me feel like I was in another 
world where everything was slightly different.”

If necessary, review that in these stories, author Barry Yourgrau makes 
readers feel as if they are in a strange imaginary world where impossible 
things can happen.

Distribute a copy of “Milk” (BLM2) to each student. Give the students 
several minutes to silently read the story. As they read, ask them to 
underline words or phrases that might make readers feel as if they are 
in a strange imaginary world. Tell them that they will have a chance to 
share what they notice with the class.

After a few minutes, call for the students’ attention. Ask and briefly 
discuss:

Q What is a word or phrase that you underlined? Tell us why you  
underlined it.

Q What else did you notice about the story?

Materials
 •“Mosquito” (page 70)

 •“Journey” (page 69)

 •“Milk” (page 68)

 •Copy of “Milk” (BLM2) for each 
student

Teacher note
Prior to doing this activity, visit the CCC 
Learning Hub (ccclearninghub.org) to 
access and print “Milk” (BLM2). Make 
enough copies for each student to have 
one, and set aside a copy for yourself.
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students might say:

“ I underlined the phrase ‘driblets of light that do manage to seep in’ 
because I think it does a good job of helping us imagine what it’s like 
inside the cow.”

“ I underlined ‘with the contented grace of a baby’ because it helps 
readers understand how happy the man is to be inside the cow.”

“ I noticed how short many of the sentences are, like the first one: ‘On a 
bet, a man climbs inside a cow.’ ”

“ In addition to what [Toby] said, I noticed the author never explains 
exactly how the man climbs inside the cow. He just says that it 
happened, as if that were totally normal.”

If necessary, point out that Yourgrau writes about these impossible 
things in a straightforward, matter-of-fact way. The vivid, precise details 
he includes make readers feel as though the world of the story is real.

Explain that each student will write a short piece that analyzes (closely 
examines) how Barry Yourgrau’s writing creates the feeling of being in 
a strange imaginary world and how he makes that world seem real. Ask 
the students to watch as you think aloud and model writing about the 
story “Milk.”

You might say:

“ I’ll start by writing an opening sentence that includes the title and the 
author’s name and tells what my piece will be about: In the story ‘Milk,’ 
author Barry Yourgrau creates the feeling of being in a strange imaginary 
world where impossible things can happen. In order to understand my 
ideas, readers need to know what ‘Milk’ is about, so I’ll give a very 
brief summary of the story. I’ll write: In this story, a man climbs inside 
a cow and decides to stay there. Now I’ll explain how Yourgrau creates 
the feeling of being in a strange world where impossible things 
happen by quoting specific parts of the story. I’ll write: Yourgrau 
makes this impossible event seem real by including vivid, precise details. 
For example, he describes how the man can see when he is inside the cow, 
thanks to the ‘driblets of light that do manage to seep in.’ He also tells 
how the man uses ‘the milky stomach mucus’ like ear plugs to shut out 
noise and then goes to sleep ‘with the contented grace of a baby.’ I think 
another way Yourgrau makes this strange world seem real is by using 
short, straightforward sentences. I’ll write: In addition, Yourgrau’s 
writing is straightforward and simple. For instance, the opening sentence, 
‘On a bet, a man climbs inside a cow,’ is short and to the point. The clear, 
simple language adds to the feeling that this strange world is real. Now I 
need a closing sentence. I’ll write: Although ‘Milk’ describes impossible 
things, Barry Yourgrau’s writing makes the world of the story feel totally 
believable.”

Explain that each student should include the following in his piece: an 
opening sentence that tells the main idea of the piece, the story title, 
and the author’s name; a brief summary of the story; reasons and 
quotations from the story that support the main idea; and a closing 
sentence that wraps up the writing. Have the students begin writing. If 
time permits, invite volunteers to share their pieces with the class.
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In this lesson, the students:
 •Explore intriguing first lines

 •Quick-write about intriguing first lines

 •Write freely about things that interest them

 •Learn procedures for pair conferences

 •Express interest in and appreciation for one another’s writing

GETTInG READY To WRITE
1 Explore Intriguing First Lines

Have partners get their notebooks and pencils and sit together at  
desks today.

Remind the students that they heard three stories by Barry Yourgrau 
this week: “Milk,” “Journey,” and “Mosquito” (pages 68–70). Ask the 
students to listen and think about what they notice as you reread the 
first few lines of each story. Read the following lines aloud, slowly and 
clearly:

 p. 68  “ On a bet, a man climbs inside a cow. Once there he decides 
to stay.”

 p. 69  “ A man makes a little proscenium in a living room. He looks 
around over his shoulder. Then he climbs through.”

 p. 70  “ A mosquito bites my mother. She swells shockingly and then floats 
upwards and lodges against the ceiling.”

Ask:

Q What do you think the author is trying to do in these first few lines? Turn 
to your partner.

Signal for the class’s attention and have a few volunteers share their 
thinking. During this discussion, point out that the author tries 
to intrigue (or interest) the reader by stating something strange or 
ridiculous in the first few lines and making the reader curious to read on.

2 Distribute Student Writing Handbooks and Look at 
More Intriguing First Lines
Distribute the Student Writing Handbooks, one to each student, and 
have them write their names inside the front cover. Explain that the 
handbook contains copies of or excerpts from some of the read-alouds, 
spelling lists, and other kinds of pages to help the students with their 
writing this year.

Materials
 •“Intriguing First Lines by Young 
Writers” (see page 71)

 •Student Writing Handbook for 
each student

 •Lined sheet of paper titled “Our 
Class’s Intriguing First Lines,” 
prepared ahead

 •“Writing Time” chart (WA10)

 •“Class Assessment Record” 
sheet (CA4)

Teacher note
This lesson may require an extended 
class period.

Teacher note
Note that on some days partners will 
need to be sitting at desks for Getting 
Ready to Write.

Getting Ideas and Pair Conferring Day 5
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Ask the students to open their handbooks to page 2, “Intriguing First 
Lines by Young Writers.” Explain that these first lines were written by 
students their age. Ask the students to follow along as you read the lines 
aloud (see “Intriguing First Lines by Young Writers” on page 71 in the 
Teacher’s Manual); then ask:

Q Which lines intrigue you, and why? Turn to your partner.

3 Quick-write: Intriguing First Lines
Ask the students to close their handbooks and open their writing 
notebooks to the next blank page in their writing ideas section. Have 
them title the page “My Intriguing First Lines,” and then have them 
spend the next 5 minutes writing their own intriguing first lines. 
Encourage them to keep their pencils moving and to write whatever they 
are thinking, without stopping to question it.

After about 5 minutes, signal for the class’s attention. Ask the students 
to reread their first lines silently and to underline one that they 
really like.

Show the sheet of lined paper titled “Our Class’s Intriguing First Lines,” 
and explain that you will circulate this sheet during Writing Time. 
Explain that you would like each student to add the line she underlined 
to the class sheet, writing neatly and leaving a blank space between the 
previous entry and her own. Explain that you will copy the class’s list of 
intriguing first lines and distribute copies to the students next week.

WRITInG TIME
4 Write Independently

Display the “Writing Time” chart (  WA10) and have the students write 
silently for 20–25 minutes.

WA10
Writing Time
 •Write a story using one of your intriguing first lines.
 •Work on any piece you started earlier.
 •Start a new piece of writing.

Circulate the “Our Class’s Intriguing First Lines” sheet. As you join the 
students in writing for 5–10 minutes, monitor to make sure the sheet is 
being passed around; then confer with individual students.

Teacher note
If necessary, briefly explain that an 
intriguing first line is one that grabs  
your interest and makes you want to 
read more.
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TEACHER ConFEREnCE noTE

Continue to confer with individual students for 5–10 minutes each. Ask 
each student to show you his writing, read some of it aloud to you, and talk 
about his ideas and feelings about writing. Ask the student questions such 
as the following and record his responses.

Q Where did you get this idea?

Q What do you like about writing so far this year?

Q How do you feel about your writing?

Q How do you feel when you are asked to read your own writing to  
the class?

Q What do you do best as a writer?

Q What kinds of things do you want to write (or write about) in the 
coming year?

Q How do you want to improve as a writer this year?

Document your observations for each student on a “Conference Notes” 
record sheet (CN1); see page 12 of the Assessment Resource Book.

Signal to let the students know when Writing Time is over. Collect the 
“Our Class’s Intriguing First Lines” sheet and make sure every student 
has contributed a first line to it.

sHARInG AnD REFLECTInG
5 Introduce Pair Conferences

Explain that the students will meet in pairs this year to confer, which 
means to share and help each other with their writing. These meetings 
will be called pair conferences. The students will learn a lot this year about 
how to work with partners to give and receive helpful feedback about 
their writing.

Explain that you would like the students to confer with their assigned 
partners about the writing they did today. Point out that conferring 
means not just reading their writing to each other, but talking about 
the writing as well. Encourage partners to express their interest in and 
appreciation for each other’s writing today.

Ask and briefly discuss:

Q What can you say or do after your partner reads his or her writing to you 
to show that you are interested in it and appreciate hearing it?

Teacher note
Prior to beginning Week 3, make a class 
set of the “Our Class’s Intriguing First 
Lines” sheet. If you think the students’ 
writing will be difficult to read when 
reproduced for the class, type the lines 
into a word-processing document and 
print enough copies for you and your 
students.

Teacher note
In Unit 1, partners begin conferring 
by informally sharing their writing 
with each other during Sharing and 
Reflecting. They learn procedures for 
conferring and think about how to 
interact productively and respectfully. In 
subsequent units, the students will learn 
more about how to give and receive 
specific feedback about their writing.

If your students are already familiar with 
pair conferring from prior grades, simply 
review your expectations with them.
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students might say:

“ I can ask her questions about what she wrote.”

“ I could tell him what part I liked in his story.”

“ I can say, ‘Thanks. I enjoyed hearing your writing.’ ”

Give the students several minutes to share and discuss their writing.

CLAss AssEssMEnT noTE

Observe the students and ask yourself:
 •Do partners seem able to hear each other?
 •Are they reading their writing to each other?
 •Are they taking time to talk about the writing?

Note any problems pairs are having that you want to bring up during the 
reflection discussion.

Record your observations on the “Class Assessment Record” sheet (CA4); 
see page 9 of the Assessment Resource Book.

When you notice the pair conferences winding down, signal for the 
students’ attention and bring the class back together.

6 Reflect on Pair Conferences
Ask and briefly discuss questions such as:

Q What went well in your pair conference today?

Q What problems did you have? How will you avoid these problems the next 
time you confer?

Q How did your partner express interest in or appreciation for your writing? 
How did that feel?

students might say:

“ It was fun hearing my partner’s writing and reading her mine.”

“ There wasn’t enough time for my partner to finish reading his story. 
Next time I’ll stop sooner.”

“ My partner told me she thought my story was funny. That made me 
feel good.”

Explain that the students will have many opportunities this year to 
confer about their writing.

Teacher note
Consider having pairs spread out so that 
partners can better hear each other.

Teacher note
When more than one question appears 
next to a Q, ask the first question, 
discuss it, and follow up with the 
subsequent questions.
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TECHnoLoGY EXTEnsIon
Listen to Audiobook Versions of Stories
Some of the fiction stories from this unit, such as Sideways Stories from 
Wayside School, may be available as audiobooks. You might search for 
an audiobook online and play it for your class. Then discuss with the 
students what they found interesting, enjoyable, or surprising about the 
reader’s rendition of the story. Alternatively, you might invite interested 
students to listen to the audiobook and share their reactions to it with 
the class.



66  Being a Writer™ Teacher’s Manual, Grade 6

“About Louis Sachar” from louissachar.com. Copyright © 2002 by Louis Sachar. Reprinted by 
permission. 

Frequently Asked Questions from Teachers and kids

What made you decide to become a writer?

I think from reading. My favorite authors became my heroes, and I wanted to 
be like them.

How do [you] get the ideas for all the silly things that go on at 
Wayside School?

I sit at my desk and I just try to think. It may be because the life of a writer 
is somewhat boring, sitting alone in a room, in front of a computer screen. It 
forces my mind to come up with crazy ideas.

Who are your favorite characters from your books?

I’ve got a lot of favorite characters. It’s interesting because when I write and 
work on a book for a year or so, the characters become very real to me. Some 
of my favorite characters are Bradley from There’s a Boy in the Girls’ Bathroom, 
Angeline from Someday Angeline and Dogs Don’t Tell Jokes, Kate Barlow from 
Holes, and Louis from the Wayside School (he’s based on me).

Is Mrs. Gorf, the teacher at Wayside School, a real person from your past?

My third grade teacher. No, actually, I wrote the first Mrs. Gorf story as an 
assignment in a creative writing class in high school. And my teacher didn’t 
like it. In fact, she thought I hadn’t taken the assignment seriously. But I 
always thought it was a good story. When I worked at the elementary school 
in college, the kids liked it. And that’s what made me think I might be a writer, 
or write longer stories.

What is your favorite thing about writing?

I think it’s a tremendous feeling of accomplishment that I get from starting 
with nothing, and somehow creating a whole story and setting and characters.

About Louis sachar
excerpted from louissachar.com

Excerpt

(continues)
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“About Louis Sachar” from louissachar.com. Copyright © 2002 by Louis Sachar. Reprinted by 
permission. 

About Louis sachar
(continued)

What would you tell a young person who wants to be a writer?

Read, find out what you like to read, and try to figure out what it is about it 
that makes you like it. And you have to rewrite. My first draft of anything I 
write is really awful.

Do you ever get writer’s block?

I get writer’s block a lot. Usually I just try to get through it—to write 
anything, because I know I’m going to do four or five drafts of a book. So, 
maybe the next time I get to this point, I’ll have a better idea of what to do. 
So, I just do anything just to get through it.

When did you choose to write for children rather than for adults?

Well, it was when I was going to school in Berkeley. For one class, I signed 
up to be a teacher’s aide at a local elementary school. I just did it because it 
sounded easy—no homework, no tests, just help out at a school. But I had 
a great time. I loved all the kids. Before long, leaving the heavy world of the 
Berkeley campus to go to Hillside Elementary became my favorite thing to do 
every day. And so I thought I’d try writing a children’s book.
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“Milk” from A Man Jumps Out of an Airplane by Barry Yourgrau. Copyright © 1984 by 
Barry Yourgrau. Reprinted by permission of Arcade Publishing, an imprint of Skyhorse  
Publishing, Inc.

On a bet, a man climbs inside a cow. Once there he decides to stay. The 
cow’s interior is warm and soft, although very dark. But the man’s eyes get 
by with the driblets of light that do manage to seep in. Food is no problem: 
there’s milk and more milk. “Fresher than dairy-fresh,” the man wisecracks to 
himself, chuckling, as he pulls off his socks. No need for clothes, after all, so 
why bother keeping them on? He bundles them up and stuffs them down the 
appropriate cavity, thinking slyly of how they’ll end up.

Then he lies back and dozes. The movements of the cow, now that she’s 
quieted down, are lulling. The man’s friends are still out there, beside 
themselves: every once in a while they band their hoarse voices into a 
collective shriek of protest—protest from the world of sanity and reality. But 
their cries grow hoarser and feebler, and then disappear altogether into the 
milky stomach mucus with which the man loads up his ears. Slowly, with the 
contented grace of a baby, he falls into a deep sleep.

Outside the sun creeps away and the moon climbs up over the pasture. The 
cow wanders slowly, still cautious in her gait, chewing cud. Finally she sinks 
with heavy care onto the grass, well away from the rest of the herd. Her large, 
sensitive eyes brim with concern as she tries to fathom her new fate and 
responsibility.

Milk
by Barry Yourgrau
from A Man Jumps Out of an Airplane

Short
Story
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“Journey” from A Man Jumps Out of an Airplane by Barry Yourgrau. Copyright © 1984 by 
Barry Yourgrau. Reprinted by permission of Arcade Publishing, an imprint of Skyhorse  
Publishing, Inc.

A man makes a little proscenium in a living room. He looks around over his 
shoulder. Then he climbs through. His new surroundings are miniature and 
picturesque. Snow is falling. He opens up a big, dark, high-domed umbrella. 
He starts up the cobblestones beside a canal. A green barge toots mournfully 
as it passes: the snowflakes make a cap on its stern lamp. The man waves 
after it. He quickens his pace. In the silence he is aware of his breathing—the 
clouds of his breath—of the sounds of his footfall, the rub of his clothing, the 
miniscule patter of the falling snow.

He hurries along under his umbrella, beside the canal, until he is a small dark 
point, until he is indistinguishable in the silent scenery.

Later, someone comes into the room, and, going by the table to get a book, 
draws shut the toy-sized curtain.

Journey
by Barry Yourgrau
from A Man Jumps Out of an Airplane

Short
Story
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“Mosquito” from Wearing Dad’s Head by Barry Yourgrau. Copyright © 1987 by Barry Yourgrau. 
Reprinted by permission of Arcade Publishing, an imprint of Skyhorse Publishing, Inc.

A mosquito bites my mother. She swells shockingly and then floats upwards 
and lodges against the ceiling. “What’s going on?” I demand, coming into 
the living room for a magazine. “Some funny little thing bit me,” my mother 
replies, “and this followed.” I groan in despair. “Mom,” I protest. “Why are 
you always doing these things!” “Don’t be a fool,” she says peevishly. “I told 
you what happened. D’you think I want to be up here like this?” A response 
immediately sounds in my head, but I don’t say it. I grit my teeth and go out 
to next door and get the neighbor, who is very kind and has a stepladder 
and is used to my mother’s ways. Then I go to the kitchen phone and call the 
doctor. He says my mother has a prescription, she knows what to do. I make 
a sarcastic jibe at this last statement and let out a laugh, trying to get him to 
join me in it. He doesn’t. He says to call him if there’s still any swelling in the 
morning.

I go back to the living room. My mother is down, sitting plumply on the sofa 
with the neighbor beside her. She has apparently just commenced her in-
depth narrative of the episode, and I hastily deliver my information and make 
my exit, before I get trapped into the audience for a command-performance 
recital. The neighbor sits beside her, looking rapt.

Back in my room, I try to read. After a while I look out the window and see 
her slowly walking the neighbor to the front gate. He carries the stepladder. A 
couple of times she bobs into the air, and she yelps with nervous laughter and 
flaps her feet, and he gently pulls her back down.

Mosquito
by Barry Yourgrau
from Wearing Dad’s Head

Short
Story
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My hat is a wondrous thing.

I flung the rubber band and ran for dear life.

The ledge under the waterfall was tall and narrow, but I had to do it for my 
own sake, and everybody else’s.

Three green things wiggled across my plate.

As I jumped into the water I realized I had never done this before.

He watched his hands as they slowly changed.

Slowly the figure emerged out of the fog.

The ball jumped into my hands and I realized I had the power.

It always seems hard when you’re trapped inside someone else.

The trophies came to life.

The horses went out of control. It was very strange.

The windmill stood like a meat-eating plant.

He glued his head together.

The cupcakes burst.

She had stolen my dog for the last time.

As he picked up the phone, it buzzed and turned into a cow.

A popsicle ate me.

Ahhh! What was that?!

Intriguing First Lines by Young WritersExcerpt
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Week 3

sneed B. collard iii’s most fun Book ever about Lizards
by Sneed B. Collard III
Photographs and text features accompany lively text in this book  
about lizards.

mysterious disappearances
by John Townsend
When people and objects disappear without a trace, where do they go?

Birmingham 1963: How a Photograph rallied civil 
rights support
by Shelley Tougas
This book explores how a single photograph showing the brutal 
treatment of young African American protestors outraged the nation 
and galvanized support for civil rights.

oV E RV I E W

Online Resources
Visit the CCC Learning Hub (ccclearninghub.org) to find your online resources for this week.

Whiteboard Activities
 • WA11–WA16

Assessment Forms
 • “Class Assessment Record” sheets (CA5–CA6)

 • “Conference Notes” record sheet (CN1)

 • “Beginning-of-year Writing Sample Record” 
sheet (WS1)

Reproducibles
 • Unit 1 family letter (BLM1)

 • (Optional) “Two Passages About 
Lizards” (BLM3)

Professional Development Media
 • “Predictable Structure of the Writing 
Lessons” (AV3)
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Writing Focus
 • Students hear and discuss nonfiction writing.
 • Students generate ideas for writing.
 • Students explore prewriting techniques.
 • Students write freely about things that interest them.
 • Students confer in pairs.

social Development Focus
 • Teacher and students build the writing community.
 • Students build on one another’s thinking during class discussions.
 • Students use writing and pair conference time responsibly.
 • Students express interest in and appreciation for one another’s 
writing.

DO AHEAD
 ✓ Prior to Day 1, make a class set of copies of the “Our Class’s 
Intriguing First Lines” sheet from Week 2 (see Day 5, Step 3 on  
page 62).

 ✓ Prior to Day 1, make a copy of the “Class Assessment Record” 
sheet (CA5) on page 10 of the Assessment Resource Book.

 ✓ Prior to Day 2, write these three prompts on a sheet of chart 
paper (you will post the chart so students can refer to it during Being 
a Writer lessons and throughout the school day):
“I agree with   because . . .”
“I disagree with   because . . .”
“In addition to what   said, I think . . .”

 ✓ Prior to Day 5, collect a variety of examples of non-book writing, 
such as flyers, brochures, recipes, signs, instructions, advertisements, 
letters, newspapers, catalogs, magazines, and e-mail messages.

TEACHER As WRITER

“From things that have 
happened and from things as 
they exist and from all things 
that you know and all those 
you cannot know, you make 
something . . . .”

— Ernest Hemingway

Making lists can get your 
creative juices flowing. Make 
a list of things you know a lot 
about, for example:
 • Owning a dog
 • Having a twin
 • Book clubs
 • Important advice I’ve received
 • Being an early riser
 • Photography
 • Planning a family vacation

Pick one of the items on  
your list and write a short draft 
telling what you know (and what 
you would like to know) about 
that topic.

(continues)
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DO AHEAD (continued)

 ✓ Prior to Day 5, make a copy of the “Class Assessment Record” 
sheet (CA6) on page 11 of the Assessment Resource Book.

 ✓ Prior to Day 5, visit the CCC Learning Hub (ccclearninghub.org) to 
access and print this unit’s family letter (BLM1). Make enough copies 
to send one letter home with each student. (For more information 
about the family letters, see “Family Letters” on page liii.)
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In this lesson, the students:
 •Review intriguing first lines

 •Explore a prewriting technique

 •Quick-write by starting with a sentence from another piece

 •Write freely about things that interest them

 •Use writing and pair conference time responsibly

GETTInG READY To WRITE
1 Gather and Review the Class’s Intriguing First Lines

Have the students bring their notebooks and pencils and gather  
with partners sitting together, facing you. Remind the students that 
they each contributed an intriguing first line to a class list last week. 
Explain that you have copied this list for them, and then distribute one 
copy to each student. Ask them to silently review the list; then, after a 
moment, ask:

Q What ideas do you have when you read these first lines? Turn to your 
partner.

After a few moments, signal for the class’s attention and have a few 
volunteers share with the class. Point out that writers can get ideas for 
entire pieces from interesting first lines. Explain that the students may 
use a first line on this list to start writing a piece today, if they wish.

Have the students tuck the class list of intriguing first lines into their 
notebooks to use during Writing Time.

2 Introduce a Prewriting Technique
Explain that you will show the students another technique for coming 
up with an interesting first line. Have each student open his notebook 
to his latest piece of writing and read the piece silently. After a moment, 
ask the students to reread their pieces and underline one or two 
sentences they particularly like.

When the students finish, ask several volunteers to read aloud sentences 
they underlined and explain what they like about those sentences.

Materials
 •Class set of “Our Class’s 
Intriguing First Lines”  
from Week 2

 •“Writing Ideas” chart  
from Week 2

 •“Writing Time” chart (WA11)

 •“Class Assessment Record” 
sheet (CA5)

Exploring a Prewriting Technique 
and Pair Conferring Day 1
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students might say:

“ I like this sentence because I used the word meteoric and I like  
that word.”

“ I underlined these sentences because they tell what I pictured in  
my mind.”

“ I underlined this sentence because I like the way it sounds.”

3 Quick-write: Starting with a Sentence from 
Another Piece
Ask the students to copy the sentences they just underlined onto the top 
of the next blank page in their notebooks. Explain that each student will 
do a 5-minute quick-write today in which she will begin a new piece with 
the one or two sentences she copied. Remind the students to keep their 
pencils moving and to write whatever comes to mind without planning 
or thinking too hard about it.

Have the students write silently for 5 minutes. Then call for their 
attention and have partners turn to each other and share what they 
wrote. Have a few volunteers read what they wrote to the class. Ask:

Q Was it hard or easy to start writing from the sentence you wrote at the top 
of your page? Why?

Q When your partner read his or her writing to you, how did you show that 
you were interested?

Explain that starting a new piece with a sentence from an earlier piece is 
a technique that the students can use whenever they feel stuck or when 
they do not know what to write about.

WRITInG TIME
4 Write Independently

Have partners sit together at desks. Point out that the students have 
two new methods for starting a piece of writing today: selecting an 
intriguing first line from the class list and starting with a sentence 
from an earlier piece. On the “Writing Ideas” chart, add starting with an 
intriguing first line and starting with a good sentence from another piece. 
Encourage the students to try one of these methods to start writing a 
new piece during Writing Time today.

Display the “Writing Time” chart (  WA11) and have the students write 
silently for 20–30 minutes.

 E ELL note
You might provide prompts such as “It 
was [hard/easy] because . . .” and “I 
showed that I was interested by . . .” to 
your English Language Learners to help 
them verbalize their answers to these 
questions.

Teacher note
Continue to gradually lengthen the 
independent writing period. Observe the 
students carefully and increase the time 
more slowly, if necessary. The goal is to 
get the students writing independently 
for at least 30 minutes per day by the 
end of Unit 1.
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WA11
Writing Time
 •Start a piece with an intriguing first line.
 •Start a piece with a good sentence from another piece.
 •Work on a piece you started earlier.
 •Start a new piece of writing.

Join the students in writing for 5–10 minutes; then circulate  
and observe.

CLAss AssEssMEnT noTE

Observe the students and ask yourself:
 •Are the students writing in silence?
 •Are they staying in their seats?
 •Are they skipping lines in their notebooks?

If necessary, remind the class of your expectations for silent writing during 
this time. Continue to note which students write easily and which ones 
have difficulty getting started. If you notice any student struggling to start 
writing after 10 minutes, quietly pull him aside and ask questions such as:

Q What are you thinking about right now?

Q What sentence on the class list of intriguing first lines do you like? 
What sentence might come next in a story that starts with that line?

Q What ideas have you written in your writing ideas section? Let’s pick 
one and talk about what you might write.

Record your observations on the “Class Assessment Record” sheet (CA5); 
see page 10 of the Assessment Resource Book.

Signal to let the students know when Writing Time is over.

sHARInG AnD REFLECTInG
5 Confer in Pairs

Explain that partners will now confer about their writing. Remind them 
that during pair conferences, both partners will read and discuss their 
writing with each other. Invite the students to listen for something that 
intrigues them in their partners’ writing and to be prepared to share this 
with their partners and with the class.

Give partners several minutes to share and discuss their writing. As they 
confer, circulate and observe.

Teacher note
Consider having pairs spread out in 
the classroom so partners can better 
hear each other. If necessary, signal 
about halfway through sharing time so 
partners can switch roles if they have 
not yet done so.
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6 Reflect on Pair Conferences
After pairs have conferred, signal for the students’ attention. Ask and 
briefly discuss questions such as:

Q What did you hear in your partner’s writing that intrigued you?

Q Did you or your partner start writing from an intriguing first line on the 
class list? Tell us about it.

Q What did you do to act responsibly during pair conference time? How did 
that help you work together?

Remind the students that they will have many opportunities to confer 
with others about their writing this year.

In this lesson, the students:
 •Hear and discuss a nonfiction text

 •Learn discussion prompts to build on one another’s thinking

 •Quick-write a list of nonfiction topics about animals

 •Write freely about things that interest them

GETTInG READY To WRITE
1 Gather and Teach Discussion Prompts

Have the students bring their notebooks and pencils and gather with 
partners sitting together, facing you. Remind the students that you have 
been reading and discussing various texts to help them get ideas for 
their own writing.

Point out that in class discussions, it is important for the students to 
listen carefully and contribute their ideas. Direct the students’ attention 
to the charted discussion prompts and read them aloud. Explain that 
you would like them to use the prompts when they add to the discussion 
today and that doing so will help them listen and build on one another’s 
thinking. Keep the chart posted so the students can refer to it during 
Being a Writer lessons and throughout the school day.

Materials
 •Sneed B. Collard III’s Most Fun 
Book Ever About Lizards

 •Charted discussion prompts, 
prepared ahead

 •“Writing Ideas” chart  
from Day 1

 •“Writing Time” chart (WA12)

Teacher note
The discussion prompts are:

 • “I agree with   because . . .”

 • “I disagree with    
because . . .”

 • “In addition to what   said, 
I think . . .”

Teacher note
If you have already taught your students 
these discussion prompts, simply review 
them and encourage their use today.

Day 2 Getting Ideas from nonfiction
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2 Read Parts of Lizards Aloud
Point out that the students have been hearing a variety of fiction stories 
over the past two weeks. Explain that this week they will hear a different 
kind of writing—nonfiction. Invite the students to think as they listen 
about how nonfiction writing sounds different from fiction.

Show the cover of Sneed B. Collard III’s Most Fun Book Ever About Lizards 
and read the title and the author’s name aloud. Show the table of 
contents (page 5) and read some of the chapter titles aloud. Explain that 
you will read several parts of the book aloud to help the students get an 
idea of what the book is about.

Read pages 7–10 and 18–19 aloud slowly and clearly, showing the 
illustrations and reading the captions, chapter titles, and boxed text. 
Clarify vocabulary as you read.

suggested Vocabulary
startles: surprises (p. 9)
scavenge: look around (p. 10)
robust: big (p. 18)
stranger than fiction: (idiom) very odd or unbelievable (p. 19; text box)

ELL Vocabulary
English Language Learners may benefit from hearing additional 
vocabulary defined, including:
soak up some rays: (slang) sit in the sunshine (p. 7; caption)
watch his scaly back: (slang) be careful (p. 9)
a lot more zip: (slang) more energy (p. 18)

As a class, revisit the table of contents and select one or two more 
chapters from which to read select pages.

3 Discuss the Reading
Discuss the questions that follow. Remind the students to use the 
discussion prompts as they respond. If you notice that the students are 
not using the prompts, pause during the discussion to ask, “How can you 
say that using one of the discussion prompts?”

Q What is this nonfiction book about?

Q What makes nonfiction writing look and sound different from fiction 
writing?

Teacher note
You might briefly show the students 
the glossary (page 46) and the 
index (page 47). If necessary, explain 
that a glossary is an alphabetized list 
of words that the author defines for 
readers. Explain that an index is also  
an alphabetical list of topics found in  
the book, with page numbers next to 
them; readers who want to learn about  
a topic they think might be included in 
the book can look up the topic in the 
index and then turn to the page listed 
next to the topic.
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students might say:

“ This book tells all about lizards, including what they eat and where 
they live.”

“ Nonfiction sounds different from fiction because it tells more facts. 
It’s not trying to tell a story.”

“ I agree with [Gerald] because this book tells a lot of facts about 
lizards.”

“ In addition to what [Lin] said, nonfiction sometimes looks different 
from fiction because it has headings, photos with captions, and 
glossaries.”

4 Quick-write: Animal Topics
Explain that animals, such as the lizards in the book they just heard, are 
a very popular topic of nonfiction for young readers.

Ask the students to consider the following question individually for a 
moment:

Q What other topics about animals would you like to know more about?

Have the students do a 5-minute quick-write in which they jot their 
ideas on a page titled “Nonfiction Topics” in the writing ideas section of 
their notebooks. After the quick-write, have partners share their ideas 
with each other, and then have several volunteers share their ideas with 
the class.

Direct the students’ attention to the “Writing Ideas” chart and add 
nonfiction topics about animals.

WRITInG TIME
5 Write Independently

Have the students return to their seats. Display the “Writing Time” 
chart (  WA12) and have the students write silently for 20–30 minutes.

WA12
Writing Time
 •Work on a piece you started earlier.
 •Start a new piece of writing.

Join the students in silent writing for 5–10 minutes; then confer with 
individual students.
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TEACHER ConFEREnCE noTE

Continue to confer with individual students for 5–10 minutes each. Ask 
each student to show you her writing, read some of it aloud to you, and talk 
about her ideas and feelings about writing. Ask the student questions such 
as the following and record her responses.

Q Where did you get this idea?

Q What do you like about writing so far this year?

Q How do you feel about your writing?

Q How do you feel when you are asked to read your own writing to  
the class?

Q What do you do best as a writer?

Q What kinds of things do you want to write (or write about) in the 
coming year?

Q How do you want to improve as a writer this year?

Document your observations for each student on a “Conference Notes” 
record sheet (CN1); see page 12 of the Assessment Resource Book.

Signal to let the students know when Writing Time is over.

sHARInG AnD REFLECTInG
6 Reflect on Using Prompts

Ask and briefly discuss:

Q How do the discussion prompts help us talk as a class?

Encourage the students to continue to use the prompts in discussions 
and tell them that you will check in with them periodically.

EXTEnsIon
Compare Two Passages About Lizards and Discuss 
Informal vs. Formal Style
Show the cover of Sneed B. Collard III’s Most Fun Book Ever About Lizards 
and read the title and the author’s name aloud. Remind the students 
that they heard parts of this book earlier. Ask:

Q What do you remember about this book?

Q What do you remember about the author’s writing style, or way  
of writing?

 Facilitation Tip
Continue to reinforce the students’ 
responsibility during class discussions by 
reminding them to turn and look at the 
person who will speak, having speakers 
wait until they have the class’s attention 
before starting to speak, and asking one 
another to speak up if they can’t hear. 
Also remind them to use the discussion 
prompts to address their comments 
directly to one another.

Teacher note
Prior to doing this activity, visit the CCC 
Learning Hub (ccclearninghub.org) to 
access and print “Two Passages About 
Lizards” (BLM3). Make enough copies 
for each student to have one, and set 
aside a copy for yourself.
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students might say:

“ The author gives facts about different types of lizards.”

“ This is a funny book. There are lots of facts, but the author also makes 
jokes and writes in a way that almost sounds like he’s talking to us.”

“ I agree with [Ben]. When the author describes the average lizard, he 
calls it ‘Joe Lizard,’ which is funny.”

“ I think this author’s writing style is relaxed. He says ‘you’ when he 
talks to the reader. It’s not like reading a science textbook.”

If necessary, point out that Sneed B. Collard III’s writing style is relaxed 
and conversational—it sounds like he is talking to the reader—and he 
uses the word you to address the reader directly. (You might read the 
first two paragraphs on page 8 aloud, pointing out the use of you and 
phrases such as kinda cool and mighty useful.) Explain that the writing in 
Lizards is an example of informal style.

Distribute a copy of “Two Passages About Lizards” (BLM3) to each 
student. Tell the students that now they will hear a nonfiction passage 
about the Komodo dragon, a type of lizard, and then a second passage 
from Lizards by Sneed B. Collard III. Ask them to follow along as you read 
both passages aloud and to think as they listen about the writing style of 
each passage. Read “Two Passages About Lizards” aloud; then ask:

Q What do you notice about the writing styles of these passages?

students might say:

“ Both passages have facts about Komodo dragons, but the writing 
styles are different. The first passage is straightforward. The passage 
from Lizards is funny and quirky.”

“ The language in the first passage is more serious. The writer tells the 
scientific name of the Komodo dragon and uses fancier words like 
habitat, carnivorous, carrion, consume, and expires. The language in the 
passage from Lizards is more relaxed.”

“ In addition to what [Maribel] says, the writer of the first passage 
doesn’t talk directly to the reader or use the words I and you.”

“ I agree with [Elijah]. The first passage is more like a report. The 
author doesn’t use funny phrases like size champ or heavyweight title 
to talk about the Komodo dragons’ size like Sneed B. Collard III does.”

If necessary, explain that the first passage is written in a formal style. 
Point out that the writer does not make jokes or use slang or colloquial 
expressions, or informal speech. He or she also writes from a third-
person point of view—avoiding the use of I or you—and uses complete 
words instead of contractions, such as aren’t or you’d.

Tell the students that when good writers begin a piece, they think about 
their audience to help them decide whether a formal style or an informal 
style would be more effective. Encourage the students to notice the 
writing styles of other texts they read and to think about how the styles 
affect their comprehension and enjoyment.
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In this lesson, the students:
 •Hear and discuss a nonfiction text

 •Quick-write a list of nonfiction topics that interest them

 •Write freely about things that interest them

 •Use discussion prompts to build on one another’s thinking

 •Use writing and pair conference time responsibly

GETTInG READY To WRITE
1 Read Parts of Mysterious Disappearances Aloud

Have the students bring their notebooks and pencils and gather with 
partners sitting together, facing you. Remind the students that they 
heard parts of Lizards and began thinking about how nonfiction writing 
is different from fiction. Explain that you will read another example 
of nonfiction today. Invite the students to think as they listen about 
nonfiction topics they might be interested in writing about this year.

Show the cover of Mysterious Disappearances and read the title and the 
author’s name aloud. Show the table of contents (page 3) and read the 
chapter titles aloud. Explain that you will read parts of the book aloud, 
beginning with the first chapter, “Without a Trace,” and part of the 
second chapter, “Whatever Happened?”

Read pages 4–9 aloud slowly and clearly, including the chapter titles, 
section heads, and sidebar text. Also show the photographs and read the 
accompanying captions. Point out that the bold words in the text are 
defined in the glossary (page 54) or at the bottom of the pages.

ELL Vocabulary
English Language Learners may benefit from hearing the following 
vocabulary defined:
vanish: disappear (p. 4)
occasionally: sometimes (p. 5)
flight attendant: someone who takes care of passengers on an 
airplane (p. 8)
unaware of the drama: not knowing what was happening (p. 8)
decaying: rotting (p. 9)

Materials
 •Mysterious Disappearances

 •Charted discussion prompts 
from Day 2

 •“Writing Ideas” chart 
from Day 2

 •“Writing Time” chart (WA13)

Getting Ideas from nonfiction Day 3
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Ask and briefly discuss:

Q What features on these pages help you to know that this is nonfiction?

Refer back to the table of contents and, as a class, choose one or two 
more chapters from which to read select pages.

2 Discuss the Reading
Ask and discuss the question that follows. Be ready to reread from the 
text to help the students recall what they heard. Remind them to use the 
charted prompts to add to the discussion.

Q What interesting things did you hear about in the reading?

Show the back cover of the book and explain that this book comes from 
a series called Out There? which explores mysterious or unexplained 
occurrences in the world. Read the names of a few of the other titles in 
the series aloud; then ask:

Q What other mysteries about the world might you want to learn and write 
about this year?

Q What other nonfiction topics might you want to learn and write about?

students might say:

“ I’m curious about how the pyramids were built.”

“ In addition to what [Mei] said, I want to find out about Egyptian 
mummies—like how they preserved the bodies for so long.”

“ I want to write about Stonehenge and the ancient people who built it.”

“ I want to learn about the Bermuda Triangle and the mysterious things 
that happen there.”

3 Quick-write: Nonfiction Topics
Ask the students to open to the “Nonfiction Topics” page they started 
yesterday in the writing ideas section of their notebooks. Have them  
do a 5-minute quick-write in which they add any new ideas they have  
to their lists. After the quick-write, have partners share their ideas  
with each other, and then have several volunteers share their ideas with 
the class.

Direct the students’ attention to the “Writing Ideas” chart and add 
unsolved mysteries and other nonfiction topics to it.

Teacher note
The discussion prompts are:

 • “I agree with   because . . .”

 • “I disagree with    
because . . .”

 • “In addition to what   said, 
I think . . .”

Teacher note
If the students have difficulty coming  
up with ideas, suggest some ideas  
like those in the “Students might say” 
note and ask, “What other ideas do  
you have?”
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WRITInG TIME
4 Write Independently

Have partners sit together at desks. Display the “Writing Time” chart 
(  WA13) and have the students write silently for 20–30 minutes.

WA13
Writing Time
 •Work on a piece you started earlier.
 •Start a new piece of writing.

Join the students in silent writing for 5–10 minutes; then confer with 
individual students.

TEACHER ConFEREnCE noTE

Continue to confer with individual students for 5–10 minutes each. Ask 
each student to show you his writing, read some of it aloud to you, and talk 
about his ideas and feelings about writing. Ask the student questions such 
as the following and record his responses.

Q Where did you get this idea?

Q What do you like about writing so far this year?

Q How do you feel about your writing?

Q How do you feel when you are asked to read your own writing to  
the class?

Q What do you do best as a writer?

Q What kinds of things do you want to write (or write about) in the 
coming year?

Q How do you want to improve as a writer this year?

Document your observations for each student on a “Conference Notes” 
record sheet (CN1); see page 12 of the Assessment Resource Book.

Signal to let the students know when Writing Time is over.

 E ELL note
English Language Learners may benefit 
from drawing their ideas before they 
write. Encourage them to draw what 
they want to write about and to talk 
quietly with you or a partner about their 
drawings. If necessary, write down the 
key words and phrases the students 
want to use so they can copy these 
words into their writing.
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sHARInG AnD REFLECTInG
5 Confer in Pairs

Explain that partners will confer today about their writing. Remind the 
students that partners will read their writing aloud to each other and 
talk about things they noticed. Ask partners to listen for at least one 
thing they like about each other’s writing and to be prepared to share 
this with the class.

Give partners several minutes to share and discuss their writing. As 
partners confer, circulate and observe.

6 Reflect on Pair Conferences
After partners have conferred, signal for their attention. Ask and briefly 
discuss questions such as:

Q What is one thing you liked about your partner’s writing? Why did you like 
that part?

Q What is one thing your partner liked about your piece of writing? You may 
read that part aloud, if you wish.

In this lesson, the students:
 •Hear and discuss a nonfiction text

 •Quick-write about a historic moment or event

 •Write freely about things that interest them

 •Use discussion prompts to build on one another’s thinking

 •Use writing and pair conference time responsibly

 •Express interest in and appreciation for one another’s writing

GETTInG READY To WRITE
1 Introduce Birmingham 1963

Have the students bring their notebooks and pencils and gather with 
partners sitting together, facing you. Remind the students that they 
have been hearing examples of nonfiction and thinking about nonfiction 
topics they might be interested in writing about this year. Explain that 
today you will read another example of nonfiction.

Materials
 •Birmingham 1963

 •Charted discussion prompts

 •“Writing Ideas” chart  
from Day 3

 •“Writing Time” chart (WA14)

Day 4 Getting Ideas from nonfiction
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Show the cover and the title page of Birmingham 1963: How a Photograph 
Rallied Civil Rights Support and read the title and the author’s name 
aloud. Direct the students’ attention to the photograph on the cover and 
tell them that at the time the photo was taken, many people were active 
in, or participated in, the civil rights movement, a nationwide movement 
to end racial segregation and discrimination against African Americans.

Explain that this photo was taken on May 3, 1963, in Birmingham, 
Alabama, during the Children’s Crusade, a non-violent march of 
teenagers and children that was organized to peacefully protest 
segregation in local businesses.

If necessary, explain that segregation, or the practice of keeping 
people of different racial groups apart, was widespread in the United 
States until the mid-1960s. Some states in the South had laws that 
required black people to attend different schools from white people 
and to use separate public facilities, such as restrooms and drinking 
fountains. Many businesses owned by white people, including hotels 
and restaurants, refused to serve black people. Segregation resulted in 
great inequality and hardship for black people. In 1964 the United States 
Congress passed a law that made segregation illegal.

Ask the students to look at the photograph and to think quietly about 
what they notice. Ask and briefly discuss:

Q What do you notice about this photograph?

Q How does looking at this photograph make you feel?

Tell the students that when this photograph was published nationally 
in Life magazine, there was a strong reaction from the American public. 
Many people were outraged by the treatment of the teenagers in the 
photo. This photograph brought national attention to the civil rights 
movement and helped speed up the process of finding a solution.

2 Read Parts of Birmingham 1963 Aloud
Show the table of contents (page 3) and read the chapter titles aloud. 
Explain that you will read today from Chapter One, “The Children 
March.” Read pages 4–11 (skipping page 8) aloud slowly and clearly, 
showing the photographs and reading the captions. Clarify vocabulary  
as you read, and stop as described on the next page:

suggested Vocabulary
swarmed: rushed in a large group (p. 4)

ELL Vocabulary
English Language Learners may benefit from hearing additional 
vocabulary defined, including:
had been for nothing: (idiom) had not changed anything (p. 10)

Teacher note
If necessary, explain that civil rights are 
the rights, such as the right to vote, the 
right to freedom of religion, and the right 
to free speech, that all citizens have 
regardless of race, sex, or religion.
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 p. 5 “ The people who organized the demonstration had warned kids about 
the police and the dogs.”

Ask:

Q What have you learned so far? Turn to your partner.

Have partners discuss the question. After a few moments, signal for 
their attention. Without pausing to have students share with the class, 
reread the last sentence before the stop on page 5 and continue reading. 
Stop after:

 p. 9 “ The leaders decided to stop the demonstration and send the  
children home.”

Ask:

Q What did you find out in this part of the book? Turn to your partner.

Following the same procedure, have partners briefly discuss the 
question. After a few moments, signal for their attention. Without 
pausing to have students share, reread the last sentence before the stop 
and continue reading to the end of page 11.

3 Discuss the Reading
Ask and discuss the questions that follow and be ready to reread from 
the text to help the students recall what they heard. Remind them to use 
the charted prompts to add to the discussion.

Q What did you find out from the reading?

Q Why do you think the author was inspired to write about this photograph 
and the events surrounding it?

Q What else are you curious to find out about this topic?

students might say:

“ I found out that when people all over the country saw this photo, it 
made them realize how badly African Americans were being treated.”

“ I think the author was inspired to write about this photograph 
because it shows how brave the protestors were.”

“ In addition to what [Nur] said, I think the author was inspired to write 
about this photo because it’s a photo that helped change history.”

“ I’m curious to find out more about Carolyn Maull and about the 
photographer.”

Show the back cover of the book and explain that Birmingham 1963 is 
part of a series called Captured History and that each book in the series 
uses a famous photograph to tell about an important moment in history. 
Read the titles of the other books in the series aloud.
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4 Quick-write: Important Moments or Events  
from History
Tell the students that important moments or events in history are 
another popular topic of nonfiction. Ask them to think quietly about the 
following questions for a moment:

Q What important moment or event in history would you like to know  
more about?

Have the students do a 5-minute quick-write in which they add their 
ideas to the list of “Nonfiction Topics” in the writing ideas section of 
their notebooks. After the quick-write, have partners share their ideas 
with each other, and then have several volunteers share their ideas with 
the class.

Direct the students’ attention to the “Writing Ideas” chart and add 
nonfiction topics about important moments or events in history.

WRITInG TIME
5 Write Independently

Have partners sit together at desks. Display the “Writing Time” chart 
(  WA14) and have the students write silently for 20–30 minutes.

WA14
Writing Time
 •Work on a piece you started earlier.
 •Start a new piece of writing.

Join the students in silent writing for 5–10 minutes; then confer with 
individual students.
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TEACHER ConFEREnCE noTE

Continue to confer with individual students for 5–10 minutes each. Ask 
each student to show you her writing, read some of it aloud to you, and talk 
about her ideas and feelings about writing. Ask the student questions such 
as the following and record her responses.

Q Where did you get this idea?

Q What do you like about writing so far this year?

Q How do you feel about your writing?

Q How do you feel when you are asked to read your own writing to  
the class?

Q What do you do best as a writer?

Q What kinds of things do you want to write (or write about) in the 
coming year?

Q How do you want to improve as a writer this year?

Document your observations for each student on a “Conference Notes” 
record sheet (CN1); see page 12 of the Assessment Resource Book.

Signal to let the students know when Writing Time is over.

sHARInG AnD REFLECTInG
6 Confer in Pairs

Explain that partners will confer again today about their writing. Ask 
the students in each pair to listen again today for at least one thing they 
like about each other’s writing to share with the class.

Give partners several minutes to share and discuss their writing. As 
partners confer, circulate and observe.

7 Reflect on Pair Conferences
After partners have conferred, signal for their attention. Ask and briefly 
discuss questions such as:

Q What is one thing you liked about your partner’s writing? Why did you like 
that part?

Q What is one thing your partner liked about your piece of writing? You may 
read that part aloud, if you wish.
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EXTEnsIons
Explore and Write About the Photography of 
Charles Moore
If the students are interested, give them the opportunity to explore 
other photographs documenting the civil rights movement taken by 
Charles Moore (or by other photographers of the time). Invite each 
student to select one image that he finds particularly powerful to write 
about. Encourage the students to identify specific details from their 
images, think about why they find those details meaningful, and explain 
their thoughts in their writing.

Books containing photographs of the civil rights movement include 
Powerful Days: The Civil Rights Photography of Charles Moore by Charles 
Moore and Michael Durham, The Civil Rights Movement: A Photographic 
History, 1954–68 by Steven Kasher, and Freedom Now! Forgotten 
Photographs of the Civil Rights Struggle by Martin A. Berger.

Explore and Discuss the Organizational Structure 
of Birmingham 1963
Show the cover of Birmingham 1963 and remind the students that they 
heard this book earlier. Ask:

Q What do you remember about the photograph on the cover of this book?

Q What do you remember about the people and the historical events 
described in the book?

If necessary, briefly review that the photograph on the cover was taken 
by Charles Moore on May 3, 1963, in Birmingham, Alabama, and that 
it shows the brutal treatment of three young civil rights protestors, 
including a young girl named Carolyn Maull. When the photo was 
published in the national press, it caused shock and outrage; it helped 
the American public realize how terribly African Americans were being 
treated.

Tell the students that you would like them to think about how the 
author, Shelley Tougas, organizes the information in Chapter One of the 
book. Read Chapter One aloud.

After the reading, ask and discuss the questions that follow. Be ready to 
reread passages from the chapter to support the students’ thinking.

Q What is Chapter One, “The Children March,” about? What information 
does the author include in this chapter?

Q Why do you think the author decided to start the book with this 
information?

Technology Tip
You might also search the web for 
examples of Charles Moore’s civil rights 
photography. A short documentary 
about Charles Moore, “I Fight With My 
Camera,” is also available online.
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students might say:

“ Chapter One is about the day when the photo was taken, 
May 3, 1963. It’s about what happened to Carolyn Maull during  
the march.”

“ The author describes the police and the dogs and the firefighters who 
were sent out to stop the protestors.”

“ The author tells about the moment when Charles Moore took the 
picture of the protestors being blasted by the fire hose.”

“ I think the author decided to start the book by describing the day 
when the photo was taken because it grabs the readers’ attention.”

If necessary, point out that Shelley Tougas starts the chapter by 
describing the day when the photograph was taken and that she writes 
mostly from the perspective of 14-year-old Carolyn Maull. Explain 
that this was a choice Tougas made deliberately, or on purpose, and 
point out that she could have written the opening chapter of the book 
differently. (For example, Tougas could have begun the book by writing 
about photographer Charles Moore or by describing the civil rights 
movement in the months leading up to May 1963.) Tell the students 
that good writers often think about different ways they can organize, or 
structure, their writing to make it especially enjoyable, interesting, and 
clear for readers.

Ask and briefly discuss:

Q Think about the way Shelley Tougas organized the information in her 
book. How well do you think it worked? Why do you think so?

Throughout the year, encourage the students to think about the 
organization of other texts they read and how they organize their  
own writing.

TECHnoLoGY EXTEnsIon
Watch or Read an Interview with Carolyn Maull 
McKinstry
To learn more about Carolyn Maull McKinstry, have the students watch 
a video of her speaking about her experiences during the civil rights 
movement or read an interview with her. Search for an interview with 
her online, and have the students watch or read it. Then invite them 
to discuss what they learned. You might ask them to compare the 
information they learned from the book Birmingham 1963 with what 
they learned from the interview.

Teacher note
If time allows, you might repeat this 
extension and have the students think 
about and discuss the organization of 
other chapters in the book.
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In this lesson, the students:
 •Discuss examples of non-book writing

 •Explore making lists as a prewriting technique

 •Write freely about things that interest them

 •Use discussion prompts to build on one another’s thinking

 •Ask one another questions about their writing

 •Discuss the writing community

GETTInG READY To WRITE
1 Gather and Discuss Using the Prompts

Have the students bring their notebooks and pencils and gather with 
partners sitting together, facing you. Remind them that they learned 
three prompts to help them build on one another’s thinking during class 
discussions. Ask and briefly discuss:

Q How does using the prompts help us talk as a class?

Encourage the students to continue to use the prompts today and tell 
them that you will check in with them periodically.

2 Discuss Collected Examples of Writing
Briefly review that the students have heard different kinds of writing 
in the past few weeks. Point out that there are many kinds of writing 
besides books. Show and briefly describe the flyers, brochures, 
instructions, advertisements, and/or other writing examples you have 
collected.

Explain that all of these pieces of writing are examples of the kinds of 
things the students can try writing on their own. Take just a few minutes 
to discuss questions such as:

Q If you were going to write an advertisement for your favorite thing, what 
might you write about?

Q If you were going to write a brochure for your fantasy vacation, what 
might you include in it?

Q If you were going to write instructions for something you know how to do, 
what might you write about?

Direct the students’ attention to the “Writing Ideas” chart and add  
non-book writing.

Materials
 •Examples of non-book writing, 
collected ahead

 •“Writing Ideas” chart from 
Day 4

 •“Quick-write” chart (WA15)

 •“Writing Time” chart (WA16)

 •“Class Assessment Record” 
sheet (CA6)

 •Copy of this unit’s family 
letter (BLM1) for each student

Teacher note
Encourage the students to continue to 
use the prompts during whole-class 
discussions throughout the year to help 
them listen and connect their ideas to 
those of their classmates. Regularly 
remind them to use the prompts until it 
becomes natural for them to do so.

Exploring a Prewriting Technique 
and Pair Conferring Day 5
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3 Quick-write: Making Lists
Explain that lists are another kind of non-book writing that can be 
helpful in getting creative ideas flowing. Explain that writers sometimes 
make lists to help them think about a topic and to lead them into longer 
pieces of writing. Display the “Quick-write” chart (  WA15).

WA15
Quick-write
 •Ten exciting things
 •Ten things that make me nervous
 •Ten yellow things
 •Ten people I would like to meet
 •Ten quiet things
 •Ten small (or big) things
 •Ten things I wonder about

As a class, select one of the topics and brainstorm ten things that 
could go on that list. Record the students’ ideas on the chart or where 
everyone can see them.

Ask each student to choose another topic and quickly jot in her notebook 
ten things that could go on that list. After 5 minutes, signal for the 
class’s attention and have several volunteers share what they wrote.

WRITInG TIME
4 Write Independently

Have partners sit together at desks. Display the “Writing Time” chart 
(  WA16) and have the students write silently for 20–30 minutes.

WA16
Writing Time
 •Write lists, advertisements, flyers, signs, recipes, brochures,  
or other kinds of non-book writing.
 •Work on a piece you started earlier.
 •Start a new piece of writing.

Join the students in writing for 5–10 minutes; then confer with 
individual students.

 E ELL note
You might invite English Language 
Learners to write their lists in their 
primary languages as well as in English.

Teacher note
“Ten exciting things” could be: birthdays, 
tetherball, the first day of school, 
jumping off the high diving board, 
field trips, banana splits, author visits, 
finding a bird’s nest, video games, and 
sleepovers.
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TEACHER ConFEREnCE noTE

Continue to confer with individual students for 5–10 minutes each. Ask 
each student to show you his writing, read some of it aloud to you, and talk 
about his ideas and feelings about writing. Ask the student questions such 
as the following and record his responses.

Q Where did you get this idea?

Q What do you like about writing so far this year?

Q How do you feel about your writing?

Q How do you feel when you are asked to read your own writing to  
the class?

Q What do you do best as a writer?

Q What kinds of things do you want to write (or write about) in the 
coming year?

Q How do you want to improve as a writer this year?

Document your observations for each student on a “Conference Notes” 
record sheet (CN1); see page 12 of the Assessment Resource Book.

Signal to let the students know when Writing Time is over.

sHARInG AnD REFLECTInG
5 Discuss Asking a Question During Pair 

Conferences
Explain that today partners will ask each other questions about their 
own writing during pair conferences. Ask each student to take a moment 
to reread the writing she will share with her partner today. Then ask:

Q What is one question you’d like to ask your partner about your own piece 
of writing?

students might say:

“ I can ask my partner what part he liked best.”

“ I can ask my partner to tell me if anything was confusing.”

“ I want to ask my partner how my story made her feel.”

Ask and briefly discuss:

Q What will you and your partner do to act responsibly during pair 
conference time today?

Tell the students you will check in with them afterward to see how they 
did. Give them time to confer in pairs.

Teacher note
If the students have difficulty generating 
questions, offer some suggestions like 
those in the “Students might say” note.
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CLAss AssEssMEnT noTE

Observe the students and ask yourself:
 •Do partners seem able to hear each other?
 •Are they reading their writing to each other?
 •Are they asking each other questions about their own writing?
 •Are partners providing helpful feedback to each other?

Note any problems pairs are having that you want to bring up during the 
reflection discussion.

Record your observations on the “Class Assessment Record” sheet (CA6); 
see page 11 of the Assessment Resource Book.

When you notice the pair conferences winding down, signal for the 
students’ attention and bring the class back together.

6 Reflect on Pair Conferences and Community
Ask and briefly discuss questions such as:

Q What question did you ask your partner about your writing today? How 
did your partner respond?

Q I noticed that in some pairs, students [forgot to talk about the writing 
after reading it aloud]. How can we avoid that problem next time? Why is 
that important?

Q How do you think we’re doing building our writing community? What else 
can we do?

EXTEnsIon
Discuss the Students’ Writing Goals and Interests
Remind the students that during individual writing conferences over 
the past few weeks, you asked each student questions about his ideas 
and feelings about writing. Tell the students that you learned a lot about 
what the class is interested in writing about during the Being a Writer 
lessons as well as how each student wants to improve as a writer.

You might say:

“ Many of you said that you were interested in writing reports this year. 
We’ll spend time learning how to research a topic, take notes, and 
then organize your notes into a report. Some of you said that you’d 
like to learn how to use dialogue in your writing, and others said that 
they would like to practice writing poems. I also learned that a few 
students are going to try to write longer stories this year.”

Teacher note
The end-of-lesson reflection is  
important to the students’ growth  
as writers and to their social 
development. We encourage you to 
allow at least 5 minutes at the end  
of each period to help the students 
reflect on their work and their 
interactions. For more information  
about the structure of the Being a  
Writer lessons, see “A Typical Daily 
Lesson” on page xix.  
To learn more, view 
“Predictable Structure 
of the Writing 
Lessons” (AV3).

Teacher note
For information on wrapping up this  
unit and conducting unit assessments, 
see “End-of-unit Considerations” on 
page 98.
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Explain that you will use this information to make sure that everyone 
has fun writing this year. Ask and briefly discuss:

Q What do you want to do better as a writer this year?

Q What are you excited to write about this year?

WRITInG ABoUT READInG

WrITINg abOuT rEaDINg aCTIvITIES
Writing About Reading activities provide the students with opportunities to 
write opinions about and make connections to texts they discuss in the Being  
a Writer program. The activities are optional and can be done at the end of  
the lesson or another time. For more information, see “Writing About Reading” 
on page xx.

Write a Book Recommendation for a  
Read-aloud Text
Show the covers of the Unit 1 read-aloud texts and remind the students 
that they heard these books earlier. Remind them that they also heard 
several stories: “The Elves on the Shelves” by Joan Aiken and “Milk,” 
“Journey,” and “Mosquito” by Barry Yourgrau. Use “Think, Pair, Share” 
to discuss:

Q Which book or story did you enjoy most? What did you like about it? 
[pause] Turn to your partner.

After partners have had a chance to share, signal for the students’ 
attention and have a few volunteers share their thinking.

Explain that each student will write a recommendation for a read-aloud 
book or story she particularly enjoyed (or for another favorite text). 
Point out that the students may have seen book recommendations 
at the library, in bookstores, or online. Show and briefly read aloud 
examples of book recommendations. Tell the students that their writing 
should make readers excited to read the books they are recommending. 
Encourage the students to think about what facts or details they might 
include in their recommendations to persuade readers to read the books.

Ask the students to watch as you think aloud and model writing a book 
recommendation about one of the texts from Unit 1.

Materials
 •Unit 1 read-aloud books

 •Examples of book 
recommendations,  
prepared ahead

Teacher note
Prior to doing this activity, locate several 
examples of book recommendations to 
share with the class.

Teacher note
You might also point out that many 
book recommendations are written 
in an informal style; authors of book 
recommendations often write in a 
friendly, relaxed way and may address 
the reader as “you.” Explain that writing 
in an informal style can help create a 
feeling of closeness between the writer 
and the reader, adding to the persuasive 
power of the recommendation.
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You might say:

“ I really enjoyed the nonfiction book Mysterious Disappearances by 
John Townsend, so I’ll write about it for my recommendation. I’ll 
start with a strong opening to grab the reader’s attention: Are you 
a fan of real-life mysteries and suspense? If so, you’ll love Mysterious 
Disappearances by John Townsend. Now I’ll tell a little bit about the 
book to explain why I’m recommending it: This book is full of gripping 
true stories about people who have suddenly and mysteriously vanished. 
Now I’ll give specific examples from the book with some details: For 
instance, you’ll be amazed by the story of Jerrold Potter, who disappeared 
from an airplane in the middle of a normal flight. You’ll also be fascinated 
as you read about the many planes and ships that have disappeared while 
traveling through the dreaded Bermuda Triangle. I’ll add another reason 
for my recommendation: In addition, you’ll enjoy the great photographs, 
maps, and diagrams in the book that make these mysteries come to life. 
Now I need a closing sentence. I’ll write: For a thrilling read, pick up a 
copy of Mysterious Disappearances today!”

Explain that each student should start her recommendation with a 
strong opening that grabs the reader’s attention and includes the title of 
the book and the author’s name. She should then provide reasons that 
explain why she recommends the book, facts and/or details that support 
her reasons, and a closing sentence that wraps up her writing. Have the 
students begin writing their book recommendations. If time permits, 
invite the students to share their recommendations with the class.

End-of-unit Considerations
Wrap Up the Unit
 •This is the end of Unit 1. Partners will stay together in Unit 2.
 •Send home with each student a copy of this unit’s family letter (BLM1).

Assessments
 •(Optional) Prior to moving on to the next unit, you might review the 
students’ responses to the questions on the “Conference Notes” 
record sheet (CN1) to identify patterns across the members of the 
class as well as individual comments that stand out to you. After 
analyzing the students’ responses, you might facilitate a class 
discussion with them about what you learned about them as writers 
and how you plan to build their love of writing over the course of the 
year. For ideas on how to facilitate this discussion, see the extension 
“Discuss the Students’ Writing Goals and Interests” on page 96.
 •(Optional) If you obtained beginning-of-year writing samples, you 
might want to reflect on each student’s writing using the “Beginning-
of-year Writing Sample Record” sheet (WS1). For more information 
on analyzing the writing samples, see “Obtaining a Beginning-of-year 
Writing Sample” on page 2 of the Assessment Resource Book.




